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INTRODUCTION ~~ °

. ¢ -
.

" Perhaps more than any other single group of people, day care providers are keenly aware of the
ever increasing demand for quality, affordable day care services. All indications are that this demand
will continue to grow irv the years to come, as women continue to enter the labor force in record
numbers. This increased demand for day care, coupled with the shrinking day care funds which
charactenze today's economy, has proven to be a never ending challenge. In response to this
challenge, many providers are looking with renewed interest at ways to enhance parent involvement
in their programs. Recognizing tifat pafent involvement is as much a component of quality care as
are the cumculum, staff and facilities, these providers are eager to find and use interesting, innovative
approaches to parent involvement in. their day care settings.

Yet meaningful paren&;nvolvement in day care is often difficult to achieve and sustain. Many
programs which have indolved parents for years in fundamental ways are struggling to sustain that
basic involvement from one year to the next. Just as day care itself takes on more and more varieties,
8uch as before- and after-sthool care, employdr sponsored care, sick care, 24 hour care, etc., so
too must providers look for new and increasingly innpvative ways to involve parents meaningfully
in their programs. % .
’ ~7
. ’ 3 ) »
INVOLVEMENT? o |
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This comprehensive manual on parent involvement was developed as a resource for .p{oviders,
who are struggling with issues of parent involvement and family support. It is the produet of l?hwo
year research and demonstration pr(‘)’ect, funded by the Administration for Children, Youth and

Famihes (ACYF) to improve the quality of day care services in states by encouraging meaningful
parent involvement in day care programs. This manual is a practical document which offers ways

. to successfully involve parents in day care. It provides descriptions of trieigand tested approaches

to parent involvement, including practical.tips and implemention strategies, in sufficient detail to

~allow programs, to adopt or adapt a given approach to their unique situations. The information

-

contamed in the manual was compiled from a variety of sources, all of which represent geographically
and programmatically diverse segments of the day care publit'and widely varying day care settings.
Each of the approaches or models described in the ual has been proven effective in supporting
families, mvolving parents, and generally building-and strengthening the copperative relationship
between providers, programs, and parents, '

Twelve of the 14 models and approaches des'cn'be,d in the manual were field tested regqently by
day care providers throughout the country. The field test participants—both providers and parents—
represented the broad spectrum and diversity of day care nationgly. The results of these model

~ demonstrations gave us,a rich reservoir of useful information_ypon twhich to dr‘Qw in preparing thig

L)
resource manual.
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_Although comprehensive i in nature, the manual s not intended to be all inclusive, for it 15 impossible
to describe in gne document @very day care program that 1s meaningfully involving parents in all
facets of its operatxons Rather, the manual seeks to offer bluepnnts of successful approaches to
parent involvement which might be implemented by many programs in varying ways. lt is intended
for providers, both family day care providers and those in day care centers. for parents, and for
those individuals at the State level responsible for assisting day care providers in upgrading the
quality of day care. An additional resource for State day care spec1ahsts is the Trainer's Guide to
Parent lnvo]vement in Day Care, designed as a companion document to this resoujce manual.

/

§ ,
HOW THE MANUAL IS ORGANIZED

¢ A

This mahual 1s divided into six chapters. The first chapter defines parent involvement, highlights
some of the benefits which occur when parents are involved in day carg programs, and discusses
some common stumbling blocks encountered, as well as some possible solutions. Chapter 2 provides
some clues on where to start with parent involvernent. including setting realistic goals and assessing
parent needs and community resources. Information a how to set the stage for effective parent
mvolvement—mcludmg successful communication and obsdfvation techniques—is offered in Chap-
ter 3. Chapter 4 provides a useful- conceptual framework for examining the two major categories
of ‘parent inv§lyement in day care. programs supporting pfirents and parentsssuppotting programs.
Chapter 5 contas illustrative models or approaches to fnvolving parents in day care programs
‘Chapter 6 is an annotated bibliography of parent mvolve ent resources.

.
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CHAPTER 1. WHATIS ¢
PARENT INVOLVEMENT IN
DAY CARE?

Parent involvement in day care refers to the mutually beneficial partnership between parents and
providers that serves to create positive and wholesome environments in which children can thrive.
When good relationships between parents and providers exist,.much of the fear and anxiety that
children expenence when they leave home is diminished. Parent involvement includes a variety of
activities designed to enhance the day care experience for providers, parents, and children.

WHAT ARE THE BENEFITS?

&

As a provider of day care, parent involvement may not be your most important issue. There are
a number of concerns and problems most day care providers focus on before they are able to
consider ways to enhance parent involvement in their programs. Yet parent involvement has been
shown to have tremendous benefits in dealmg with many of the following common concerns and

problems:

.’ s

® provider burnout and staff turnover—the on- ® obtaining and sustaining community support
going need to prowvide for staff development for local child care programs and for day care
in order to enchance skills and increase job as a national priority;

satisfaction; .
® dealingwith State funding and licensing agen-

® the burden on providers of continually shoul- cies;

dering the responsibilities of funning a day - .
care program alone, e dealing with behavior problems due to dif- . __

ferences in child rearing practices;

® the sense of isolation due to lack of contact ‘
with other adults—especxally true of family @ lack of consistency in child rearing practices
home mothers; - of providers and parentsy’and

® parental dependepty on the provider for in- ® the need to continually tevitalize the curric-
formation or resources they need and for ulum. - '
emotienal support; ‘
® ‘funding problems—the continual problem of
raising adequate funds to feplace equipment
and supplies, to pay salaries, or to build or
rent a new facility;
5
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Another area of concern 1s the quality of the day care experience for children and their parents.
Parent involvement acfivities can help overcome some of the following problems expenenced by

parents and children: )
v v (3
® separation anxiety; ® parental feelings of inadequagy in handling
. their children’s behavior and promoting their

® guilty feelings of parents about leaving their learning. .

child in day care to go to work; .
® .confusion the child experiences because of QW

inconsistent rules between home and school; w '

and . '

. - ’

When parents are meaningfully involved in their children’s day care the quality of theif personal
relationships is often enhanced. There is a good deal of evidence suggesting that when children see
their parents participating in their day care programs, 'their %elf-esteem flourishes and they grow
cognmvely and academically. Parent involvement activities can help strengthen famihes by reinforcing
the importance of having positive, supportive interagtions among family. members. When parents
are familiar with the content, routines, and activities of the day care program, they are less likely to
feel anxious or guilty about being away from their children all day. .




WHAT ARE THE OBSTACLES TO PARENT
INVOLVEMENT

! ~

v

[f parent invelvement makes so much sense for everyone involved, why is it so hard to achleve'?
In reality, there are a host of obstacles—some reat, some percelved——whlch can stand in the way
of successful parent involverfieqt in day care. You may recognize some of the the following statements
made by other providers and parents.

Parent ) Provider

4,

“ work all day. 1 don't have time to become “It's easier to get the job done myself than to
involved in the day care program.” organize parents to do it.”’

P “I don’t understand why these parents don’t
“My child acts up whenever | come to the class- show more interest in what’s going on in their
room. It’s better if I'm not there.” child’s classroom.” .
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Parent _ .. Provider

yJ >

“I wouldn't know what to look for in choosing “Parents pay me to take care of their children

a day care program. [ go by recommendations and depend oh me to be the expert. How can

of people [ know.” - I ask them to make decisions about the pro-
' gram?”’ -

T —

“I don’t have any special skills to offer the day “I can’t count on my parents. They rarely show
care program.”’ _ up at meetings and don’t seem interested in the
program.”’

’

While these and'othel barriers to successful parent involvement are very real, they are rarely
insurmountable. Responses will vary depending on the particular situation. For example, providers
faced with parents who say they have no time to become involved in their child's day care program
have responded to this barrier in a variety of ways: '

® A family home mother in Washington occa- e Homeschool notes are used’ effectively by
sionally invites parents to stay for dinner and many, day care providers to ensure ongoing

talk about mutual concerns. communication. ‘
. ’

¥
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- -® One provider takes small groups of children @ Teachets at one cenfer make periodic phone

. . to visit pafents at work. . . * calls to parents to discuss their, children’s
' - , e L progress. S '
® Oné provider distributed a schedule of when A s .
«Footsteps would be on the local TV station, .. @ Many providers use bifthdays and holidays ¢
and found that parents spontaneously asked . to involve parents iy planning parties for the
for an opportunity to“discuss the programs as children.
a group, . T , . . .
) ) T s ) ® [n developing a reso uide, a y}der in
e A director of alar@e centerin Virginia requires New, YorElsgnt out t;r(;)eﬁ%f lquesti%rnonaire to
ten hours of work frém each parent during solicit parents’ suggestions on what sheuld be
the year and offers parents a choice of what. included and to track downsinformation
.they want totdo. . ‘ - Lo

There ‘are many other creative and effective solutions to handling the problem of parents who

have little time to give ta parent involvement activities. This manual is designed to confront the

_obsstaclés to parent nvolvement by offering practical ideas and examples of approaches which have

led to sudsessful parent parficipation in day care. The suggestions offered include simple activities

- and ideas which require no more than a commitment of two or three minutes to those which require
more resources and tffne to set up and maintain.

e
Y

HOWTO USETHISMANUAL -

l

! / =

The next chapter is entitted “Whetre Do 1 The. remaining'chgpters outline ‘parent in-
Begin?” We suggest that a good place to start volvement activities and approaches. Chapter
is to take a look at where you ‘are and whére 4, “Avénues of Parent Involvement” de-

you want to go. Chapter 2, therefore, offers  scribes the informal ways in which pasgnts sup-
- practical ideas for assessing your awn situation, port providers and providers supp@parents
\ developing goals, and evaluating what you do. ' Chapter 5, “Illustrative Models™ contains il-
. ‘s S lustrative madels or approaches to involving
- &hapter 3, “Setting the Stage,” i}luJ trates  parents. Chapter 6, “A Select Bibliography
how. good communication.is thefoundation for of Parent Involvement Resources” contains
successful parent involvement. [nviting parents  selected listings for providers who wish to read
. to observe the day care program is oné way to  more extensively on the topics presented. To

, establish a.goed basis of understanding. Prac- fdcilitate 'your efforts to locate information, ac-
tjvcal tips and straftegies-are offered.on how to tivities and models relevant to the common con-
énsure good tommunicatidn_and meaningful cerns and problems discussed at the beginning

parental observations of the day care program.,  of this chapter, the followingsindex is offered.

v

. .
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ACTIVITIES AND MODELS _

INDEX TO INFORMATION,

’

Common Provider Concems and
Problems

Activities/Models

4

The burden on providers of contmquly

wuldermg the’ responsibilities of rurining

a’¥ays care program alone.

4

The sense of isolation due to lack of contact
with other adults—especxally true of family

home mothers. \

Parental dependency on the provider for
information or resources they need gndfor
emotronal support.

.
\ e
.
.

Funding problems—the continual problem
of raising.adequate funds to replace equip-
ment and supplies, to pay sdfarfes, or to
.-build, or rent a new chility.

>
Obtaining and sustaining community sup- '
port for local child care programs and for
day care as a national priority.

.
»

Parents as lfésources -~
Parents Committees
Parents as Decision Makers ™\

1 Parent Boards .

Parents as Advocates  «

Parent/Provider Advocaey Groups .
P4

Parents as Resourées

Parent Support Groups

Home Visits

’Parental Observations

~

Parent Education Programs (goals)
Newsletters

Peer Support -

Parental Observation:

Home Visi

Telephone Warm Lines
Resource Networks and Guides
Parent Support Groups
Cooperatives

Toy Lending Libraries

Drop-in Centers

Parent Committees

Parents as,Decision Makers
Parent Boards

Parents as Advocates
Parent/Provider Advocacy Groups
Activities Workshops

Open-house
Parents as Decision Makers

. Parent Boards

Parents as Advocates
Parent/Provider Advocacy Groups *
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Common’ Provider Concerns and
Problems

‘D ~ \ ,
Activities/Models

é

Page

«D;ealing with State fumding and licensing
agencies. :

’

s

Dealing with beHavior problems due to dif-"
ferences in child rearing practices.

\\° . ’

' i

High staff tumover and the 6ngoing need
to provide for staff development in order
to enhance skills and increase job Satisfac-
tion.

The need to continually revitalize the cur-
riculum.

Parents as Decision Makers
Parent Boards

Parents as Advocates
Parent/Provider Advocacy Groups

Communication -
Observation Lo
““Home Visits -
Parefital Observation
_Hopne-School Learning Notes
Parent/Provider Conferences/Discussiofis
Footsteps :
Exploring Parenting
Parent (and Provider) Education Prégrams
Footsteps
Exploring Parenting

. Parents as Resources
Parent Committees
Activities Workshops

© 42
105

110
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Common Problems of Children and
Parents

Activities/Models -

Separation anxiety.
£ ;{; '
\\

' Guilt;} feelir;gs of parents about leaving their
child in day care.

Communication

Observation

Home-School Learning Notes
- Home Visits

Parental Observation
" Footsteps

Exploring Parenting

Peer S\upport
Observation

Parental Observation?
Parent Support Groups

- Parents as Decision Makers

Parent Bqards




Confusion the child experiences because of
inconsistent rules between home and school.

‘

Feelings of inadequacy on the part of pax
ents to handle their children’s behavior and
promote their leaming. “

1

Communication

Observation

Parental Observation '
Parent/Provider Conferences/stcussxons
Open House - .
Newsletters/Updates

Home Visits

Goals.of Parent Education
Toy Lending Libraries
Activities Workshops
Parent Support Groups
Telephone Warm Lines
Footsteps r

Ewon'ng Parenting

S S

]
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CHAPTER 2. WHERE DO

BEGIN?

L ]

-~

- A3

AR

® Where can | find additional resources ta support my patrent involvement actwities”

&

k)

As a provider of day care services. you are already promoting parent involvement A good place

to begin. therefore. 1s to look at what parent involvemer practices already exist and to decide how

you want to expand

and mcreaSé\your activi
following ‘

e What do I do every day to involve parents i

~

e in what ways are parents already contributing to my program?

e What do the parents see as their needs and
® Who are the i)arenté | never hear from?
® Who are theh:hlldren [ feel need extra help

e How can parents help me?

* <

ties. You may want to ask questions, such as the
n their child’s day care experience?

interests?

adjusting'to the-day cate pff)\grarrl? .»

A

IDENTIFYING PARENT INVOLVEMENT

PRACTICES THAT ALREADY-EXIST

AR S

" If we are not careful, we could easily overlook

the many ways that parents are already in-
volved_The fact 1s that most day care providers
haug been-involving parents in their programs
in ongway or another since their inception. For
example, all of the day care programs that par-
ticipated in this project’s pilot test, regardless of
their type or size, reported that some form of
parent involvement activities occurred regularly
in their programs and almost half said these
activihes had been in place for several years,

As you read through this manual, gu will

Mo

L)

learn about approaches to parent involvement
which are new to you, but you will also recognize
many of the activities. It is important not to min-
imize the everyday parent involvement prac-
tices, they can be as meaningful as offering a
course on child development.

For example, sqfhe of the parent involvement
practices that occur all the time in many day
care programs include the following. using drop-
off and pick-up times to talk about the children,
making phone calls on a regular basis; encour-
aging parents to drop in for lunch with their child,




h 3
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exchanging p%nal notes and sending news-
letters home; having parens lounges or bulletin

boards; social functions lie pot lick suppers or
hiprt shows; conducting parent workshops and
many others.

One of the ways to begin using this manual
is to make a list of the parent involvement prac-
tices you have already implemented A form is

¢ g
o

included for you on the followmg page. (Figure
1.)

Ih looking over the list of your parent involve-
ment activities, it may be helpful to ask yourself
“How did these practices get started?””and “'Are
they meeting needs which still exiet?”” The better
you know ¢he parents and your own needs, the
easier it will be to respond to these questions.

$

12




FIGURE 1 ' N

EXISTING PARENT WVG.VEMENT
ACTIVITIES o

. A
"\ DAILY INFORMAL ACTIVITIES WHICH INVOLVE PARENTS:

&

Example: IChats’during drop-off or pick-up times. |

WAYS IN WHICH I SUPPORT PARENTS:

Example: Monthly newsletter on program activities.

)

T

. WAYS IN WHICH PARENTS SUPPORT ME: -

Example: Organizing a fundraising fair éVery spring.

13
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GETTING TO KNOW YOUR PARENTS

Whether your program is center—b;;l or
home-based. the parent involvement activities
you plan will be most successful if they are de-
signed to suit the parents you want to involve
Knowing your parents helps you to plan In set-
ting up a meeting time. for example, it is helpful
to know the work schedule of the parents yQu
dwémt to attend

You probably already have a good under-
standing of your parengpopulation Some ;;D
viders have found it useful to d‘e?/elop a pafent
profile to obtain more extensive information on

parents. The followi% parent profile 1s offered
as one example. (Figure 2.)

The information made available through par-
ent profiles &quen Qives you immediage clues
to the mést workable types of parent involve-
ment activities For example. if most of the fam-
ilies you serve have a large number of chidren,
then a need for extended child care resources,
such as health programs, pgarent support pro-
grams, drop-in programs, or babysitting coops
mught be indicated

-~




FIGURE 2. '

PARENT PROFILE

FAMILY INFORMATION

How many people live in the home?
How many children live in the home?

What are the children’s ages?

Do both parents live in the home?
o M

How old is the mother? How old is the father?

WORK INFORMATION

Does the mother work?

.

Full-time Part-time

What are her hours?

Does she evet work on ‘weekends?

Does the father work?
Full-ime .~ Part-time

What are his hours?

Does he ever work on weekends?

LANGUAGE .
Are there languages, other than En@spoken in the home?
I .

Yes No

If yes, please list:




- ASSESSING PARENT INTERESTS

Parents have their own, ideas on,what they
need, what interests them, and what skills they
have to offer.

Parent interest questionnaires are designed to
assist you in finding out.

1) the type of leisure activities that parents would
like to be involved in, 2) areas of support and

per)s‘aﬁal development in which parents are in-

terested, and 3) ways in which parents can serve
as resources. ,

The following Parent Interest Questionnaire
can be modified to"tneet the specific needs and
interests of your parents.ﬂ:ig‘gre 3.) o

&




FIGURE 3

PARENT INTEREST QUESTIONNAIRE

SOCIAL ACTIVITIES *
What types of social activities would you ‘gnjoyvpartidpating in with other parents and staff in our
program?

.[_ a card party __ pot luck dinner ‘ ____ other

Please list -

. family picnic __ boat ride

¢

Would you help to plan social activities for parents and staff?
__ Yes —_No

How often would you attend social activijles at the center? .
___ Every other month

—— Weekly nthly

- w
HOBBIES e )
Would you like to learn:
—— sewing ‘ _____* G¢rocheting ' ___ photography*
— <basic carpentry - knitting : ___ other

Do you or any family member have any pamcular skill hke those listed above that you would teach

to other.parents? — Yes ___No .

What ‘kills?- v
)

LI

.How often would you attend classes i/your area of interest?

. et Weekly __ Monthly ", —_ Every other month




PARENTING EDUCATION/FAMILY SUPPORT . ’ !
.t -

Which of these topics would you like to receive inforrnation ?1? {Please check)

____ Child growth and development (understanding child development, disciphne and other prob-
lem areas, activities to do at home to\enhance children's development, other)

— Adult education (classes and courses available, GED, juﬁiqf college, college, scholarship in-
formation, otheg{

. . ey
— Employment (how to complete a job application, how to succeed in )ob interviews, job
opportunities in the area, other) -

—— Health education (recognizing and treating common childhood diseases, emergency first aid,

safety in the home, family plahning, pregnancy and childbirth, drug abuse and alcoholism,
other) ' ’

— Nutritiorf education (preparing inexpensive, nutritious meals, growing foods at home, how to
get food stamps; weight control; forming food coops; other)

LY

—— Resource management and use of community agencies (budgeting and stretching your dollar,
., services provided by community agencies, comparative shopping, other)

Can you provide printed information to other parents on any of the topics listed above?2~
—  Yes ___ No

Which topics? | . -

L
Woula you be willing to present a workshop on any of the topics listed ;l;@]
— Yes ____ No

Which topics? /
o P
PARENT AVAILABILITY .

L3

Please check ( X ) the time and day most convenient for you to attend or conduct workshops,
parent meetings, or other parent activities. : ,

rs

TIME | . DAY
— Morning 9-1.:2 — Mon: _ Tues. .. Wed __ Thurs. _ Fri. _ Sat. _ Sun.

.




-

__ Afternoon 1-4 __ Mon. __ Tues. Wed. — Thurs. __ Fri. __ Sat. __ Sun.
__ Evening 7-9:30 __ Mon. __ Tues. _ Wed. __ Thurs. _ Fri. _ Sat. __ Sun.

Would you need transportation? E —__Yes __ No
: * - - R -
Would you need babysitting services? - — Yes _N ‘

% ) f

NMother: 5 >

Name of Father: N

Date: ‘ . .




PROFILES

' ADMINISTERING QUESTIONNAIRES AND

Itis possible that you will look at the previous

two forms and decide that because your pro-
gram is small, you can obtaig the same infor-
mation informally. Family day care providers,
or providers who serve only 10 to 15 families,
~succeeded 1n learning about the parents’
s"and family characteristics in some of the
following ways:

e talking with them informally on a daily basis,

Y

® asking for parents’ interests at a parent/prov--

ider meeting. .
® reviewinginformation obtained during intake,

® making home wvisits

. ’

If you feel that the profile and questionnaire

approach would be most useful in obtaining the

specific information you seek, there are a variety
of ways to proceed. Of utmost importance is the
need to be sensitive to how parents may react

.to these forms. Many parents have been inun-

dated with forms from health clinics, unem-

ployment agencies or social service organiza-
tions. They may react to one more form with
resentment and suspicion. Providers have sug-
gested the following tips for alleviating parents
concerns and for ensuring that they obtain ac-
curate and yseful information. R

o Complete the questionnaires ina face-to-face
interview with parents’ rather than sending
them home where forms are often lost or

\forgotten. -

® Reassure parents that this is confidential in-
formation which will only be used to match
parent invplvement activities with parents’
needs and interests and to schedule these
activities at convenient and appropriate times.

® Design the forn)’? so that they are clearly dis-
tinct from typical government forms.

<—use cotorful paper,

—decorate them with children's line draw-
ings. -

ASSESSING PROGRAM/PROVIDER NEEDS

After learning about the parents andwassessing

to assess your needs. Parent involvement, after
all, is a partnership which should be mutually
beneficial. You are in the best position to assess
the needs of the day care program and how the
parents can be supportive.

On the next page is a Provider Needs As-

sessment. (Figure 4.) You can fill it out at your

desk or at a staff meeting, with input from other

teachers




FIGURE 4 -

o

PROVIDER NEEDS ASSESSMENT

OFT EN

OCCASIONALLY

NEVER

Do you need additional help working drrectly
with children:

in center or home

\

on field trips ~ B S .

other; specify

Do you need program assistance with:

__ developing activities

_____ preparing classroom materials

ordering films," equipment

I __ other; specify

Do you need help repairing or improving the
building,_ such as:

R painting

carpentry

P

\

, Do you need management/administrative assi&/
tan%e, such as:

l;ool;keeping

training staff

déveloping management procedures

—. hiring/firing staff

recruiting children i o ‘
fundraising® -

. «___ obtainigg people to Serve on a Board of
Directors

__~.. arranging transportatlon
_____ other

o1




IDENTIEYING COMMUNITY RESOURCES

P

-

N - -
Most commuhities offer resources which would
benefit both families and the day care program

itself. By becoming acquainted with community |

parks, museums, and historic sites you can ex-
pand the daily routines to include field trips and
other educational activities. Maintaining a list of
phone numbers (emergency and non-emer-
geney) for medical. legal, and social services 1s
helpful for you as a provider and as a service
to parents who often use the day care provider
as an informational and referral resource.

Many communtties already have excellent list-
ings of community resources. Some places to
check to see if an up-to-date resource directory
a]ready exists In your community are. your ]ocal

public library, neighborhood or civjc associa-
tions, community chest agencies., and the\local .
public school. If you find that your commupity
does not have an up-to-date resource directory,

- it is fairly simp]e to develop your own,

Deve]opmg a commumty resources directory
contammg names, addresses. and phone num-
bers is an excellent vehicle for parent involve-
ment. Interested parents can be given a list of
suggested resources and asked to expand it with
ideas of their owri™They can also call other par-

ents to splicit additional ideas. The completed

directory can then be distributed to all of the
day care families. A sample Table of Contents
1s included on the {o]]owmg page (Figure'5)




, FIGURE 5

BRIGHTON COMMUNITY RESOURCE

'DIRECTORY.

?

" - Table of Con‘tents
.EMERGENCY PHONE NUMBERS PLACES OF WORSHIP
Police 6l7) - CRUTICRES e e e e
Fire Department  (617) .- SYNAGOGUES ....oeeivviaeiuieeenciarinres wemaaminnsesreneene
Ambulance 617) - MOSQUES ....oovieieerereeeecieeie e ceeiciian s
HEALTH CLlNlCS/HOSPlTALS ............. YOUTH ORGANIZATIONS
| Boys/Girls Clubs .. .. ... oo
CRISIS HOTLINES .......cccooovniiiiiiiinienens Boy Scouts/Cub Scouts ..........coccieerieicnniianins
(drug/alcohol abuse; rape clinics; Girl Scouts/Campfire Girls ..........ccccovvivirerencns
child/spouse abuse, etc.) AH e e
~Little Leaglie .......cc.cccviviiiiiieiiieieeeeiee
YMCANYTNCH ..oeoeeeeeeeees e eeeeieeien
LEGAL SERVICES ST
r : BUSINESS AND SOCIAL CLUBS
RECREATIONAL SERVICES )

_ ] Neighborhood Associations .........c..cc.coeeiieenn
Recreation Association ..............c.... KEWANIS <.ttt reee e .
Parks ...l ROELY e e
SWImming Pools ............ccccuecesiene Li%rggyClub ......................................................
Day Camps ... .tccoeeeoeieeeeeeeeeen Fraternities/SOTortes ...........ccoeoeeceeeereeaseeirenns
Museums &t Chamber of Commerce ........c..coceeecieeecieiation.
Organized Tours/Tour Moblles ........ P
Libranies ....cccocovvoeeeeiiiici e

. |
MASS TRANSIT /
BlUSES et e e e ‘

T SUBWAYS ...ttt e e e -
Taxis «.ocooviiiiieeiiiieeieienn. et e s o ' ¢
» S
t
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MAKING USE OF THE INFORMATION'

COMPILED AND SETTING GOALS

~

Having obtained a more detailed picture of
your parent population, assessed their interests
and skills, and examined the needs of the pro-
gram itself, you are ready to make use of the
information compiled. This 1s a crucial stage in
the parent involvement process. It is very im-
portant to demonstrate to parents that you were
serious about building your parent involvement
program around real needs and, issues. Expe-
nenced providers, therefore, est looking over
the list of interests parepfs identified and se-
lecting one activity that/fou can implement im-
mediately Pick one that will produce immediate
rewards For example, 1if parents want to be
regularly informed about how their child is ad-
justing to day care and what he or she is doing,

you may:

® develop a system for exchanging home/school
'y notes once a week; )

e regularly call parents to discuss their child’s-

- progress;

® makea point totglk to parents in the mornings
or evenings and specifically talk about their
child’s progress;

® create a parent bulletin board on which you

post the week’s activities and events.

Once you have demonstrated to parents that
you are intent uporr developing parent involve-
ment activities which meet their needs and the
needs of the program, you can more system-
atically review the information you have com-
piled and identify priorities. It is helpful at this
point to develop goals—both short-term and
long-term—of what you hope to accomplish
Examples of short-term goals follow:

® ‘have each parent donate a covered dish for
the international party;

e

® invite one parent per month to have lunch
with the children in your family day care home,

® organize a center clean up day in which each
parent will spend three hours working to
beautify the classrooms.

Examples of long-term goals.

® set up workshops requested by parents on
child development. health. and nutrition,

® organize an informal peer support group with
the parents in your family day care home.

® ensure that every parent will participate in two
weekend activities with his/her child.

Once a goal has been set, it is important to
identify the necessary steps for achieving the
goal. This might involve:

® asking parents to sign up for a particular dish
they will bring;

® posting a list of tasks to be compiled on the
clean Yﬁ day and asking parents to volunteer;

‘ .

® using the list of community resources to find
“expérts” to, conduct workshops requested
by parents;

® 1pvolving parents 1n orgarizing family outings
gﬁommunity locations.

Thelystrative models in Chapter 5 identify
step-BgJ-step procedures for implementing dif-
ferent parent involvement activities ,

AN ‘




EVALUATING AND MONIT ORING PARENT

INVOLVEMENT

Evaluating and monitoring parent involve-
ment'can be a formal process in which parents
" are asked to respond to a questionnaire about
an activity; or it can be an informal process in
which you observe the outcomes of an activity
and talk with parents about their reactions. Suc-
. cessful parent involvement is usually observable
and easy to monitor. ‘If your goal is to have
parents sign up every three months for a meeting
to discuss their child, and parents sign up and
keep their appointments, then you know that
you have been successful.

However, where monitoring and evaluation
become most important is in those instances
when an attempt at parent involvement is not
successful. Evaluation helps you to know when
something isn’t working and why it isn’t working.
Therefore, evaluation questions should be asked
throughout the implementation process to de-
termine whether the next step should be taken.
Going back to the parent meetings, if your goal
is to have parents sign up every third month for
a ‘meeting, there are several steps that should
be taken to accomplish this goal. The example
below describes the process a provider could
use in monitoring, and ulnmately evaluating, the
. success of a stated goal.

Goal: To formalize the process for discussing
~ children’s progress by meeting with
each child’s parents once every three
months.

Step 1~ Call several parents to determine
whether meetings every three
months are appropriate.

If yes:

Ve
- Send out announcements to all parents
requesting they make appomtments for the
first meeting.

If no—ask the following questions.
Why do parents disapprove’ of the idea”
.. Is tri-monthly too often?

. ® Is it too infrequent?

® Do parents think meetings are
- unnecessary?

If the idea is discarded, stop here and deter-
mine appropriate alternatives. If the idea meets
approval, continue with Step 2.

Step 2—Hold the meetings with parents.

If parents keep their appointments, evaluate
with the parents the usefulness of the formaliz-
ed. meetings. This can be accomplished by ask-
ing a few questions at the .end of the meeting,
such as:

® Did you find this meeting useful? ’

« ® Would you like to have another meetmg
in three months?

If parents don'’t keep thexr appomtments ask
the following questions:

e Should reminders have been sent or
phone calls made prior to appointments?

® Given my parent population, would [ be
better oft making home visits?




SUMMARY S

All truly successful parent involvement programs require the involvement of parents from start to
finush. From identifying individual needs, interests, and skills to planning. implementing, and eval-
uating the activities, parents should be involved. Begin by having parents identify

® what they want; : .
e what they need and how often; i
® what they can give and when; and .

e what limits their participation. ) ‘

In this way, you can be assured that your parent involvement activities will be on target In other

words. you need parent involvement to start parent involvement N




3. SETTING THE

/

CHAPTE
STAGE

- \

Effective and positive communication between parents and providers is perhaps the single most
important ingredient for successfully involving parents'in day care sethngs. Without ongoing com-
munication and mutual understanding between providers and parents, the day care arrangement
can prove frustrating and unsatisfactory for parents, providers, and children alike. In fact, among
all of the providers who pilot tested the models in this manual, an increased level of communication
‘betwieen providers, parents and children was cited most often as the single rrost positive outcome
of the model demonstrations.

As the pilot te\st proved. inviting parents info the day cdre program can help to build a foundation
for positive communication The more familiar parents are with the program, the more they can
communicate what they like about the program and can make suggestions about changes or
impravements In addition. by observing their child in the program, parents can better explain their
chjld’s unique needs to you the provider.

Failure to communicate effectively can cause difficulties. For example, a child mlght tell you one
thing when the parent has said another, a stressful situation at home—of which you're unaware—
mxght -affect the child’s behavior, a parent might fail to mention a child's special health problem.

Good communication enables the child’s two worlds—the home and the day care setting—to be
fused. It also allows parents and providers to feel part of both worlds.
‘ —

-~

COMMUNICATING EXPECTATIONS

effort to uncover and resolve any discrepancies

Expectations play a major part in setting a |
between the two.

tone for ongoing parent-provider communica-
tion in day care. As a provider, you stand a better
chance of shaping successful and #isting rela-
tionships with your parents if you can clearly

For example, you may expect parents to ar-
rive promptly at pick-up time, to provide lunch

communicate the exact nature of the day care
service, explain your expectations regarding the
parents’ rights and responsibilities, and explore
the parents’ expectations for the program in an

for the child, and to serve on a parent committee.
Clear communication at the beginning of the
day care relationship helps to avoid misunder-
standings and possible bad feelings.

s
s




The first encounter with parents lets the tone
for communication and can influence the suc-
cess of the day care arrangement. Whether yours
is a day care center or family day care home
you should congder the following elements gf
effective communication when interacting with
parents:

® Honest and nonjudgmental interactio ich
tell parents that they are viewed as importan
dividtials whose opinions and knowledge:of
their own children you value.

® Active listening and an earnest attempt o dis-
cern the parents’ thoughts, opinions, expec-

-

’

ions, and concerns.

e Clear descriptions of all aspects of the child
care situation and exploration of the parents’
expectations regarding the day care arra&-
ment (e.g., hours, fees, emergency proce-
dures, late charges).

’

e Clarification of preconceived notions or as-
sumptions about what the parents will bring
to or want from the day care arrangement.

e Considerate and realistic rules or regulations
which make the parent feelimmediately com-
fortable with the day care arrangement.

CONTINUING COMMUNICATION IN DAY

CARE-M‘ T

Just as setting the right tone is essential ink’day
care programs, maintaining a positive and sup-
portive atmosphere is equally important
throughout all subsequent parent-provider in-
teractions, both formal and informal. Parent
meetings or parentteacher conferences, for ex-

ample, provide excellent opportunities for you

to reinforce the underlying concept of a part-
nership in the day care arrangement. Letting
parents know that you do not have all the an-
swers, and that you can and want to learn from
parents, is the Key to success. A flexible ap-
proach to ongoing communication sheuld build
or’parents’ eagerness to be involved with their.
children’s progress. At the same time, you must
accommodate the parents’ busy, often stressful,
hfe. Your flexibility can help sustain the trust and
mutual respect established earlier.

The day to day encounters you have with

parents at drop-off and pick-up times afford the

. most consistent setting for ongoing and informal
communications. These are the most important
periods of the day for the children, who are
either separating from or being reunited with
their parents. In fact, most communication be-
tween parents and providers takes place at these
times.q, a

As a provider, you can offer simple advice to
parents whose children are anxious about leav-
ing their parents. You may advise the mother
to say something like the following: ‘“‘Mommy
thinks about you even when she’s at work,” or
“Mommy will be back to pjck you up at five
o’clock.” A brief question each morning about
the child’s evening or weekend activities lets
parents know that you are truly interested in the
child. By telling parents about any special events
ot activities planned for the day, you can help
parents feel more comfortable with the child's




\

care. A one-minute conyersation at the end of
the day to let parents know of something special

or important that the child did means a lot to
both the parents'and the child.

_ If either you or a parent feels a need forkome-
thing more than a brief conversation, you should
encourage the parent to grrive earher than nor-
mal or to set up an appointment for a confer-
ence. Or, you could offer to make an evening
phone call or a home visit. During such times,
you can reinforce a trusting relationship with
parents by accentuating the positive aspects of

o

/

-

their child's development. When you do discuss
developmental or behavioral concerns with par-
ents (e.g., “Sally hit Sue today}, it should be
done in a nonjudgmental and supportive man-
ner. Try incorporating humorous anecdotes into
such discussions. This often puts parents at ease
and helps avoid a sense of parental frustration
or embarrassment. At the beginning of the pro-
gram, it is helpful to ask parents what times and
places for discussing their child's progress would
best suit their schedules. Offer flexible options
and note the parents’ response in a written re-

* minder.

'

SOME SUCCESSFUL COMMUNICATION
TIPS AND STRATEGIES

-

The following communication techniques have
been and continue to be used successfully in a
variety of day care programs—both center based

LISTENING TIPS:

and home based—which have achieved a high
level of parent involvement. Some of these may
work for you in your day care program.

v

whether you agree totally or not.

Listen for the part of what a parent says that
is new and important—which has not been
brought to your attention before. Let parents
. know it’s important, and that you appreciate
their telling you.

Ask parents fo[btheir observations regarding
children’s behavior at home if this is relevant
to a discussion regarding classroom ¢oncerns.

Listen to parental criticisms, and avoid be-
coming defensive.

Vi

13

® Listen carefully to what parents have to say, -

Put youself in the parents’ shoes and try to
see their point of view. Ask questions to clarify
exactly what they are saying before respond
ihg with your point of view.

Don't listen to rumors without investigating
them directly.

Write down points that require follow-up ac-
tion or attention.

29




EXPRESSING TIPS:

® Set aside a time each day to talk to interested
‘parents about their children or. other issues
of concem. Try to say sdbmething positive each
day about their children's progress. Restate
what parents have said from time to time to
let them know that you are listening.

® Reinforce the successes the children and par-
ents are Having. Accentuate the positive.

® Talk to parents immediately following an in-
cident (if possible) to clear the air and work
things out. Don't let things go, hoping they
will get better.

® Never leave parents with a sense of hope-

lessness or frustration. Always get back to
parents with further information or with your

ACTIONTIPS:

response to their concerns.

® Always explain, in plain language, why you
do certain things. If parents have problems
with your explanations, or your procedures,
take the time to discuss and mutually resolve
the problem.

® Use a natural way of talking, free of jargon
or complicated terminology.

® Freely admit when you have made an error
or don't have an answer to a question.

® Provide a pad or bulletin board on which
parents’can jot down special instructions for
the day (e.g., early leaving time, change in
person picking up the child).

® [f possible, allow parents to use your facilities
on evenings,and weekends (for  nominal
fee, if necessary) for meetings, birthday par-
ties, or potlucks.

® Collect child care fees in person and use the
opportunity to solicit comments on the ser-
vices parents are receiving.

e Collect family recipes from parents and adapt
them for group snacks and meals. Use the
parents’ names for the names of the dishes.

® Visit parents’ places of work, on field trips, so
that children can see their parents “‘on the
job," and parents can introduce their children

to co-workers. -

® Invite parents to arrange their lunch hours so
they can“be their children’s guests for lunch
at the center or home.  *

® Conduct regular provider/parent confer-

ences. «

e Have parents call their children at the pro-

-

' r
gram ’fror#ﬁm? ko time

® Arrange visiting times for other interested
members of the family (grandparents or sib-
lings).

® Be consistent in having the same staff person
be the *“‘communicator” assigned to a given
family or families. :

7 . . .

If you need to institute a new policy or change
of procedures, if possible, a) invite some par-
ents to help (participate) in the decisionmak-
ing, b) let parents know well in advance of
the actual change when and how and why it
will be implemented, c) set up a mechanism
for feedback, assuring parents that you want
and need their ideas to assure that the change
will work. g

® Ask parents with talents or knowledge of gen-
eralinterest (e.g., consumer information, health
subjects, auto repair) to come to the center
for a program to share information with other
parents. Build on resources immediately
available through parents. :




STRENGTHENING PARENT INVOLVEMENT
THROUGH OBSERVATION

Clearly, the manner in which parents and
providers communicate has a lot to do with the
success of the parent involvement efforts—in
both day care centers and family day care homes.
Parental observation of the day care program
can be one way to strengthen the basis for open
comfmunication between you and parents by
bringing parents into the day care program.

Because parent observation is such a critical
part of meaningful parent involvement in day
care, parents should have a variety of oppor-
tunities to observe the day care setting.

There are a number of good reasons why you
may want to encourage parents to observe the

' daily acfivities. Observation is not something new
for paregnts—they've been observing their child’s
growth and development since birth. The op-
portunity to do this in a day care setting enables
parents to see their child in relation to other
children, to see how they relate to their peers
and to other adults. It also serves as an intro-
duction for establishing a good parent-provider
relationship. Having the prospective parents visit
the center or day care home and discuss their
observations increases the likelihood. of a good
match between what parents are looking for and
what the program offers. Pre-enrollment obser-
vation gives you an opportunity to “sell’” your
program.

OBSERVING BEFORE ENROLLMENT

Many day care prowders require or strongly
encourage a pre-selection observation by par-
ents along with an interview prior to enrollment.
If you choose to do this, it is important that you
make parents feel welcome from the very be-
ginning by explicitly inviting them to observe the
program. .

Parents who observe day care activities prior
to enrollment should have a fairly good idea of
what they are looking for, in order to determine
whether or not to enroll their child in one par-
ticular program Qr another. The observation
process may be easier for parents if they have

decided what type of care best meets their needs
and those of their children (e.g., center care,
family day care, in-home care). That way, par-
ents can concentrate on specific as of the
program such as enrollment and group size,
- philosophy of care, interaction among staff
program of activities, type of equipment, and
more.

By observing two or three programs before
enrollment, the parents are better able to choose
the one whose philosophy, style, program, and
staff provide the best “match’ for them and their
children.

31.
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Observing the program should not end once
the child is enrolled. Often parents feel a need
to occasionally observe their child in the day
care setting in order to “‘stay in touch™ with the

program, to get first-hand information about the

activities and staff, and to see directly how their
child is interacting with and adjusting to his/her

day care environment. The parent’s knowledge
of the child's daily activities provides a focus to
discussions at home. ,

Many programs see parental observations’‘as

STRUC
PROCES 3

OBSERVING AFTER ENROLLMENT

’

an opportunity for reluctant parents to become
more fortable with the program, a first step
toward more regular involvement. Other pro-
viders use parehtal observations as a way of

_helping reinforce comfon goals.

Whatever the stated objective of a given pa-
rental observation, your program is sure to ben-
efit from regular parental observations after en-’
rollment.

RING THE OBSERVATION

/
t

Because pareﬁts are usually taking in so much
information when they observe, it is useful if
a\pare'nts can organize the information and sort it
out in a usable way. Sorjre providers have de-
veloped parent observation forms or checklists
which parents can use while observing the day

care setting. These forms may vary based on

the nature and purpose of the observation (pre- .

enroliment, post-enrollment, etc.), but they al-
most always contain questions or categories that
focus the parents’ attention on various aspects
of the program. You can easily assist parents in

QUESTIONS DESIGNED TO OBTAI
FOR THE CENTER OR HOME

structuring the observation process and analyz-
ing'the information gathered through the use of
a simple checklist designed to help meet the
parents’ needs.

The questions which follow, included only as
examples, might help you and your staff develop
your own genera) parental observation checklist.
Keep in mind, howevgt, that any effective ob-
servation tool should/be brief, focused, and re-
flective of the specific purpose and length of the
parents’ wisit. .

A GENERAL “FEEL”

Overall Program Philosophy

® Do you think the staff/provider share your
child rearing beliefs and practices?

® Do you like the way children are disciplined
here?

® Do you think mealtime and/or toilet routines
are reasonable and pleasant enough for the
children?

® Do you think this home or center shows re-
spect for your culture and for those of all the
. children?




Physical Facility

® Do you feel your child will be safe in this
center/home (consider, for example, lead free
paint, fire extinguishers, guarded stairs)?

e Do you think there is sufficient outdoor play
space and equipment for the number of chil-
dren? .

@ Do you like the variety of games, toys, and
educational materials available?

® Do you think your child will get a feeling of
order and stability from the way the classroom

Relationships With People

or home play area is arranged?

® Are there materials that reflect the culture and
life style of all the children here?

® s ;Qe space attractively arranged?  ;

® Can the children easily get the materials they
want or need without adult help?

® Aré emergency phone numbers posted near

"~ .

a telephone?

o How much does the provider/staff seem to
enjoy being with the children?

® Does the provider/staff smjle and play with
the children a lot?

® Does the provider;staff have a sense of humor?

® Are the children allowed to show their feel-
ings? To make suggestions? Are their sug-

Program of Activities

gestions taken sel‘iously?

® Does the provider/staff seem calm and in charge

at all times?

e How does the prévider/staff work with indi-

vidual children? Are differences respected?

e How well do the adults in the program get

along with one another?

® Do the children have a hand in planning tlixq
activities?

® Are the children creating things they are proud
" of? (Examples: cooking, woodworking, art
projects, child-made displays, trips, science
experiments, sewing).

® Do the children move about freely and in a
relaxed manner?

® Do the children get a chance to do new and
interesting things?

® How much time is allowed for indoor and

outdoor play?

-

® How often do the children go on field trips

to community places such as libraries, parks,
swimming pools?




Suppo s

Social, Emotjbnal; Cognitive, and Phsfsical Growth

-

® How are the children disciplined? Are all chil-
dren disciplined in the same way?

.® Are the children encouraged to take respon-
sibility for their environmeht and space? Do
they l6ok out for each other?

® Are they gettmg well- balanced nutritious

meals?

® Are they getting outdoor, physigal play, even
in winter? .

® Do the children seem interested in what they
are doing throughout the dag?

PARENTS INTERESTED IN FAMILY DAY CARE HOMES

Most of the concerns cited above apply equally
to family day care and center care. However,
the following questions, specific to family day
care, might also be considered: '

. ® Are there a varlety of interesting things to do?

® Do the c.hild'ren occasionally help the provider
with rouwtine household activities—cooking,
folding laundry?

® What other people are in the home; how will
they affect the children? How will they affect
the provider's ability to give appropriate at-
tention to your children (for example, inva-
lids, other school-aged chxﬁiren teenagers
other adults)? .

In addition to the type of parental observation
designed to offer parents a general “feel” for
the whole program parents can also be helped
to make more focused observational visits after
their children are enrolled. For example, parents
might feel a need to observe the program to

obtain concrete information regarding their chil-

dren’s progress in their social interactions, or
their use of small muscles, or their physical co-
ordination. As a provider, you could be helpful
in such instances by offering parents the type of
concise, focused observatlonal mini-checklist
whxch follows:

Purpose of Visit: Observe Johnny’s Inter-
actions With Others .-

What To Look For:
1. Does Johnny appear to prefer being
with other children, or by himself?

2. IsJohnnywilling to participate in co-
operative play, even for brief inter-
vals?

3. How long does he stay involved in,
any one activity?
4
4. Does he complete tasks or just “flit”
from one area to the next?

5. How do the other children respond
to him? L

Regardless of what type i&child care arrange-
ment is ultimately chosen afd how’frequently it

“is observed, parents should follow some overall

procedures during the actual observation pro-
cess. These techniques will help reduce the dis-
tracting effects of the observation on the children
inthe home or centerclasstoom. You might wish
to give parents a list:#f observation tips before
they schedule the observation:”




Observation Tif)s For Parents.

‘o Try to check with the director or family day
care providera day or two before your visit,
to avoid conflicting with field trips or other

special events.

® Let your child knowswhen you plap to visit
the program. ‘
e Try to avoid disrupting,the flow of activities

Making Use of the Information

by entering the room quietly and standing
where you can see the whole room without
having to move around a lot. .

® Jot down any questiens or comments you
have during your observation and discuss them
with the provider at an appropnate time, away
from the chifdren.

VI

Finally, 1t 1s important to offer ample oppor-
tunities for parents to discuss their impressions,
questions, and comments, ,or to provide input
br suggestionis to you resulting from their ob-
servation of the program. Only through such
interachon and communication will the obser-
vation process become an active one for you
and parents alike. It 1s equally important for you
to demonstrate a willingness to act.on any valid
suggestions that parents might, offer, as well as
to provide honest and instrictive answers to

-

—

parents’ questions and to clarify any misinter-
preted issues which might have occurred during
the obsemation. .

Because parental observation is such an im-
portant part of parent-provider communication,
it is essential that you assist parents to become
astute observers. They must be assured that what
they see and learn from the observation session
will be positively dealt with by you in a way that
will benefit everyone.

You and your parents share responsibility for the day care program. Underlying this responsibility
is the need to regularly discuss with one another your knowledge and observations about the children.
‘To encourage continuing communications, you should establish a relatiorship with parents that
allows them to feel comfortable expressing their feelings and perceptions. Observing tFIi) eir children
in the day care setting allows parents fo better understand you as well as the children. ‘This under-
standmg improves your ability and that of parents to be sensmve to the other’s needs.

-

o
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CHAPTER4. AVENUES OF
PARENT INVOLVEMENT

As has been emphasized throughout this resource mapual, parent involvement is a partnership
between day care providers agd parents that creates an environment which supports the positive,

development of the child.

However, in order to wofk, this partnership must be a two-way street. As a provider, you must ’
find effective ways to involve and support parents through the day care process and parents must
help to nurture and sustain you through their active involvement in the program.

, Day care, by its very nature, is_a/ upport for families. The provision of quality care for young
children whqse parents must work i¥ the most important service programs can offer to families. If
you are a family day care previder, you are especially likely-to develop a close relationship with the
four or five families you serve. Often the services you provide by inviting parents to stay for dinner,
caring for children overnight or for weekends, and the dally, personal talks provide support above
and beyond the intended program. In fact, many day care providers see their program as an extensied
family for the children they serve.

In the same way that you offer support to parents, so parents can support you and the day care
program. The more extensively parents are involved, the greater their support. This fundamental
concept represents the guiding principle of parent involvement approaches, which see parents as a
support to providers.

This chapter is dvitled into two sections. 1) Providers Supporting Parents and 2) Parents Supporting
Providers. It offers general information about the various support activities programs that day care
providers can undertake. Detailed information in the form of 1llustrat1ve models will be discussed in

Chapter 5.

PROVIDERS SUPPORTING PARENTS

" «

—

“to them. The nu/mber of families where both

Every family needs support. In the past, this

suppart came from relatives and neighbors—
the extended family. Mothers generally stayed
home to raise the children, often with the sup-
port of grandparents, aunts, uncles, and close
family friends. Today, families are smaller and
more isolated from traditional sources of sup-
port. They are often geographically separated
from relatives In tdwns and cities that are strange

parents work has increased dramatically, and
the care of their young children has become a
matter of increasing concern in a society which
necessitates mothers working iri order to support
their families. With such vast changes taking place,
families are searching for new ways to connect
with others and develop their own networks of
support. Parent involvelnent approaches that

-




are built around the concept of parent'educahon
frequently share the following goals.

® to increase parent awareness of the signifi-,

cance and impact of their role in théir child’s
development,

® to increase parental knowledge of child de-
velopment;

® to provide parents with support in coping with
stress relating to child rearing;

® to assist parents in enhancing their child's cog-
nitive, sensory. and emotional development,

to increase parentmng skills,
® to increase parental knowledge of nutrition

and how to maintain their child’s physical
health. :

4

Parent support activities mady be primarily the
responsibility of the parents or may come from
the day care program. The benefits of family
support can be tremendous, but the commit-
ment of ime, money, and personal involvement
should not be underestimated. It might be help-
ful for you to consider three questions:

1. To what level of involvement are You and
your staff really committed in implement-
ing and continuing support activities?

2. What vehicle is most appropriate for the
individuals or family situation you are deal-
ing with?

3. Can you preduce the necessary resources
of money. facilities, and skilled staff needed
to run such a program?

PARENT SUPPORT ACTIVITIES

Family support in day care can take a variety
of forms. Many day care programs support par-
ents and families routinely by providing home
visits, parent activities, parent support groups,
or similar services designed to meet their diverse

needs. Usually, these types of informal activities
require a minimum amount of planning or co-
ordination and can be easily implemented by
center staff or the home care ptovider.

INFORMAL PARENT SUPPORT

Newsletters, Updates

Newsletters or one-page updates can serve
the purpose of continuipng communication be-
tween providers and parents by keeping parents
informed of what's going on in the center’home
In addition to their use as a communication tool,
newsletters/updates can convey practical tips for
parents including..1) ideas for makmg toys and

instructional materials at home, 2) toy safety
information, 3) discussion of heal‘fh‘related is-
sues such as lead poisoning, auto safety, im-

munizations and childhood diseases, and the .

importance of a proper diet. They are ‘alsoex-
cellent vehicles for sharing general child devel-
oprhentinformation, such as stages of child growth




and development and how children leam. In velopment, ‘and child abuse Family, day care
addition, you can also obtain, from pnvate and providers in particular make frequent use of such
public organizations, free pamphlets and bro- free resources to sharé with parents

chures on topics such as child safety, child de-

Open House

: - .

An open house can bédesigned for parents while at play can be integrated into the slide
ofgchildren who attend the program or for the,  show through your narration. The more the par-
community at large. An open house planned for " ents understand the value of activities done in

- parents is usually a good opportunity to share the cester or family day care home and the
information with parents on your philosophy of importance of children’s play, the greater the
education and the value of various learning ma- possibility that they will use that knowledge when

terials and activities used in the classroom or interacting with their children.
family day care home. One.fun way to do this

is to let the parents actively explore the materials An open house planned for the community
themselves by having them go through a short- often has a slightly different focus It is a good
ened version of their child’s day care. By actually ‘way to publicize the program, develop good
taking part in their children’s activities, parents public relations, and gain support from com-
will better understand the center's learning goals munity groups. Parents can share a major part
and approaches. You can easily arrange ma- of the planning and organization of the open
terials on the tables with short descriptions and house. They can be asked to invite individuals
information on the skills children gain from using_.  from the community who might be interested
the matenals. in learning about the program,‘enrolling their
: childrer, or helping to.raise funds. Parents who

Another way you can share information is to arqwell 1?1formed about the program can explain
have. a slide show for parents of their children the seald and philosophy as well as the activities.
at play in the center or family day care home. Many of the same ideas described above’ can

A discussion of skills the children are developing  * be adapted to the community open house

A

Home-School Learning Notes .

-
-

Home-School Learning Notes are one-page If a parent, staff membet, or even a child has
sheets that tell parents what their child is learning artistic ability, you might want to put illustrations
and pinpoint how the parent can reinforce or on these take-home sheets to make them more

expand that skill in the home. These notes are attractive and appealing and therefore more likely
usually sent home on a regular basis, and are to be used. ~
almost always simply written along the lines of

the following example: . The Home Start Training Center in Millville,

Utah, suggests the following guidelines for de- -

Jamal has been working on basic classification veloping home-school notes: -

or sortzr?g Sk",’;‘ Cgulci fg}} may tbe fet h;r_rtw ’::llg Be practical. Suggest the kind and number of

%}eou S0 sét? ur a]le h'}: | 'the ren grocer}];l € 4 si{ activities that will be easy to incorporate into
-g., putting ali white clothes in one ptie, dar the family's normal, daily routines. Build them

clothes in another.)
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around materials that are already in the home.

Involve other children that may be in the home
by suggesting some activities that they can all
enjoy doing together.

"Keep 3 copy of each home-school sheet so
that you will have a record of suggestions
already made to the family.

Request suggestions from the family about

improving the activities or feedback on how\ -

the activity went. You may want to attach a

Parent-Provider Conferences

reply form so parents can send wntten com-
ments back to you.

Inform parents of their contributions to the
child’s progress. Show appreciation for their
efforts. '

Ask parents for their own actwity 1deas and
with their permission include them in your
“notes’’ so that they may be shared with other
families. ' :

Many providers conduct parent-provider con-
ferences on aregular basis. Generally, the child’s
development over the past six months, as well
as expectations for their future development, are
discussed These conferences allow teachers and
parents to communicate with each other and
share concerns and highlights of the child’s de-
velopment. Some providers suggest learning ac-
tivities for the parent to do at home with the
child, and the parent, in tum, can suggest ac-
tivities and ideas to enhance the program. These
arg good opportunities for you to get valuable
feedback from parents about their satisfaction
with the program. Such feedback is useful for

L4
Peer Support

evaluation purposes.
o o -
Family Day Care providers often take a more
informal approach to these parent-prowvider dis-
cussions. Some share much of this information
over the telephone with their parents, while oth-
ers invite one parent per month to stay for dinner
one evening and discuss their child's progress
in the relaxed home atmosphere. Either way,
the goal of sharing information and ideas con-
cerning the children's progress with parents 1s
the same in family day care homes as it is in
day care centers.

Some providers have established a mecha-
nism for peer support among parents in their
programs, based on the “big brother” or “big
sister”” principle. When a parent is troubled about
some aspect of care for his or her child or has
feelings that need to be ed through, he or
sheis teamed with a parent wi® has experienced

similar difficulties. Participating family members
can welcome new families and help them adjust
to the program and their new community. The ,

center thus provides parents with the opportu-
nity to use an informal peer network for support.

Evers in family day care settings where the
number of parents served by any one provider
is generally small, it is common for parents to
form informal peer support networks for such
tasks as dropping off or picking up children,
welcoming a new family, or helping one another
in times of unusual stress.
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Other Parent Support Activities -

There are many other ways that providers
offer support to parents in day care programs.
Among the most common are the following. a
welcoming social event, such as a pot luck din-
ner, coffee hour, or dance, to make new parents

feel at home in the day care program, a “Whole
Day Care Story™ (history, philosophy, goals, and
so oh) from a parent, rather than a staff, per-
spective, a parent handbook, a parent bulletin
board or lounge, and many more.

PARENTS SUPPORTING PROVIDERS

Just as parents want and need to be supported
by you, the provider, so, too, you need the
assistance of the parents in your day care pro-
gram. .Operating a child care program is often
a lonely and demanding job for both center-
based and home-based providers.

Each of you knows the difficulties of contin-
ually shouldering the responsibilities and the
countless details of running a program. arrang-
ing for substitutes when staff members are ill,
working on tight budgets, finding a new location,
negotiating with the funding agency that wants
to cut funds to the program, deciding how to
handle parents who habitually arriveslate to pick
up therr chilren. Providers who attempt to shoul-
der all these responsibilities themselves soon lose
their enthusiasm and effectiveness on the job.

-

Parents as Resources

It is for just this reason that more and more
providers are looking towards parents as a re-
source for their programs.

Those of you who have not shared the re-
sponsibility and control with parents in the past
will need to think about the levels of involvement
for which you are ready. Achieving the type of
parent involvement which will give you support
takes time and a willingness to work with parents
to help them gain the understandings and skills
required. The payoff will be a savings of time
and energy, once the parent has learned the
ropes. Parents can provide support to day care
programs in several ways. as direct resources to
the program, as decisionmakers, and as advo-

cates for the program. N
v : . N

The most basic way in which parents can pro-
vide support to you and the program is to serve
as a resource, helping with specific tasks that
need to be completed. Preceding this willingness
to share their knowledge and to assume re-
sponsibility for tasks s the establishment of mu-
tual respect and trust between you and the par-
ents. When both recognize and respect the
valuable contributions each can make to the
program, the groundwork is laid for mutual sup-
port. Whereas some programs require parents

to volunteer support as a prerequisite for en-

rollment, others are less formal, making it clear [
that parents are encouraged to help throughout

the year. This less formal.approach requires that
you maintain close contact with parents and use
a personal approach for securing volunteers.

Here are some practical tips and strategies for
ways in which you and your parents can share
your collective knowledge and skills to benefit
the program:

L9
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® Set aside time at parent meetings for sharing
information and ideas. Consider dividing into
small groups to ensure participation by every-
one, Ask parents to respond to specific topics:
their goals for their children in the program,
what they think the program is doing well,

and where they feel improvement can be '

made.

® [nJarge programs, have each classroom hold
parent-staff meetings to share ideas and elect
representatives to a Parent Input Committee.
Follow-up on parent suggestions is crucxal to
success.

® Post a provider needs assessment inventory
with sign-up sheets for areas where parent
help is needed.

® Hold a “Curriculum Night” at which you share
with the parents what your goals are for the
children and how the program supports these
goals. Ask for their ideas.

® [nvite parents to come and share'their inter-
ests, traditions or their work with the children
and take small groups of children to visit par-
ents at work.

® Build into the curriculum the different cultures
represented in the families served by the pro-
gram. Invite parents to come and prepare a
traditional meal or share their customs with
the children and staff. -

® Ask parents to share their ideas about places
“of interest in the community and things that
interest the children, so You can enrich the
. curriculum.

® Plan a materials workshop one weekday eve-
ning or Saturday so that parents can help
make new resources for the classroom.

While many of these ideas can be adapted to
family home settings, there are some specific
ways in which parents can support family home
providers:

® Parents can form a cooperative agreement to
cover the child care responsibilities when a
family home mother is ill or on vacation.

® Parents can offer to pack lunches for their
children several days a week, in order to re-
lieve the family home mother’s cooking re-
sponsibilities.

® Parents can contribute to a family home food
shelf rather than face increased costs for child

care.

® Parents can plan and organize holiday parties
and even host them at their own homes.

® Parents can offer to bring lunch for all the
children on their child’s birthday.

® Parents can donate or repair toys. |

When parents have a better understanding of

_the program and see thaf it is relevant .to the

needs and life experiences of their children, they
are more willing to contribute time and energy
to make the program successful. Parents can
save you a lot of time and money by helping
with specific tasks. When a large number of peo-
ple accept responsibility to complete a variety
of small tasks, it means a minimal time com-
mitment for each person. The secret is to tap
each person’s interests and skills, to give a va-
riety of choices and to identify tasks which can
be assigned to others.
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Parents As Decision Makers

Ther? are a variety of structures for involving
parents as decision makers in day care. Parents
often serve on boards of directdrs, policy cou
cils, agvisory committees, and other such\pod-
1es. Parents who serve on boards of directors
are likely to have policy;making responsibilities,
while those who serve on advisory bodies have
the opportunity to provide recommengdations on
policy matters without having the final decision
making responsibility.

While parents often make-up the majority on

day care boards or policy councils, such bodies
often include other interested members of the
community and/or experts in relevant fields ¢
Members can be selected in a variety of ways
Sometimes the entire parent body can elect rep-
resentatives to serve on the board In large pro-
grams, each classroom or each center may elect
one or two parents te represent it on the board.
Often, interested Rarents may volunteer to serve,
give a speech to paxents on why they feel qual-
ified, and run for elegtion.

Adva\tages of Parent Boards :
\
Day care programs that involve parents in the

decision making pxocess usually see it as a way
to share the burden of making decisipns

setting and implemé¢nting policy. An active and
effective parent boprd or policy council knows
what is going on in the program and can support
it in tmes of real need. Unlike parents who are
not members, parent board members who visit
the program every day to deliver and pick up

therr children have ample opportunities ? ob- .
first-

serve the program As a result, they hav

hand knowledge about the curticulum, the en-
vironment, the staff, any program strengths and
weaknesses—all important prerequisites for ef-
fective board participation. Here are some ways
that parents can help providers through boards
or special “action” committees. o

e [f the center has to relocate, the board can
find available space and share in making the
decision on what gpace to use.

o If additional funds are needed, the board can
organize the fundraising events.

e When additional staff is needed, a parent
committee of the board can help screen and

select the people who will care for their chil-
dren. Parents have no trouble identifying the
characteristics they value in caregivers and,
with some assistahce, they can be very in-
tuitive interviewers.

9 If the program haS“been unable to establish

a good relationship with the group that rents
the center space, the board can mediate ne-
gotiations and often work out the problems
"~ _
® The board can help set policy about late pick-
ups of children, religious holidays, or other

“controversial issues.”’
F

In addition to these advantages, parent boards
or advisory groups can also provide fresh in-
sights on difficult administrative decisions, ar-
bitrate staff-staff ang staff-parént conflicts, keep
the community informed about the program,
and help to récruit volunteers. Many parent boards
contain members who can give valuable legal
or financial ‘advice and almost all can provide
much needed moral support to the program staff

in times of crises. . “
Y . .

. 42',;
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Shortcomings of Boards

One of the real shortcomings of parent boards
is the fact that providers may have to spend a
lot of time and energy to help parents become
real experts in the program operation and to
acquire the necessary skills in decision making.
Some day care providers note that board mem-
bers frequently become sidetracked on routine
matters, such as on parents’ overdue fees, or
the wording of a fundraising letter. This can lead
to boards spending more time on administrative
matters thanon policy matters

Another common problem associated with
parent boards 1s that they often lack individuals
knowledgeable in crucial areas such as child de-
velopment, day care practices, public funding,
and State and national policies. As a result, pro-
viders can spend a lot of their time developing

How to Organize Effective Boards

policies and proposals and explaining them to
the board. Some directors confronted with this
problem have urged their boards to form task
forces or committees to study all they can about
important issues—such as State day care poli-
cies—and share this information with other.board
members and interested parents. In this way, /

. board members build up expertise in critical areas

and can share with the director the responsibility
of generating policy recommendations in these
important areas. However, to be effective, board
members must be willing to spend a lot of time
in meetings or in gathering informanon.’_L}tk—of
time can be a real problem and even a deterrent
for busy parents who, though interested in the
program, have little time to devote to board
responsibilities.

y 3

* Most decision making boards assign commit-
tees to handle specific responsibilities. Some are
standing committees, such as personnel or fund
raising, which are needed from one year to the
next Others are one-time committees formed
to accomplish a specific task such as obtaining
a bank loan for a new facility.

Generally, day care programs work most ef-
- ficiently with small boards—ten members or
fewer Larger boards often become unmanagde-
able when it comes to discussions and decision
making. Also mahy programs have discovered
that the larger the board, the less likely are the
individual members to participate actively since
they may feel that their participation won't be
missed. ¢+ 4 . X

Another effective organizational strategy is to
have board members serve rotating, multi-year
- terms. An example of this is a board whose

(33
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memmbers are elected for three-year terms with
one third of them being elected every year. Such .
a strategy can avoid the pitfall of having board
members replaced just when they are becoming
knowledgeable about the program and com-
fortable with one anothey.

Einally, it is a good idea for programs with -
parent boards to develop a_clear written state-
ment of the roles and responsibilities of board .
members. Such a tactic can avoid confusion and
possible bad feelings by specifying in advance
the kind of issues that the*board will consider
and those which will be hahdled by the program
director. Some programs develop action-ori-
ented functions with corresponding tasks that
the boalG should accomplish during the year.
Specifying the roles and responsibilities of board
members in a clear and task-otiented way makes
clear to everyone what the board is supposed
to be held accountable for.

-~ .
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PARENTS AS ADVOCATES
~ — .

One, of the greatest contributions parents can serve on the boards or on advisory commit-

make to day care is to ensure its long-term sur- tees.

vival by helping to educate society about the )

pature and importance of quality child care ser- In the foreseeable future, there will continue

vices. Aslong as society continues to undervalue t uneven funding for child care and, there-

and underfund child care, there will be a need k@mlth isis situations. As a

for advocacy. As consumers, parents are the provi be more effectxve if you join

most effective advocates for day care. Programs with parents and develop stfong alliances with

which receive Federal or State support are es- others in your community.

pecially vulnerable to funding cuts and cannot -

avoid becoming involved in politics. Yet, all child Networking—sharing information and re-

care programs, regardless of how they obtain sources to attain a common goal—is an excel-

funds, want to be abf® to expand their programs lent way for you and your parents to work to-

and feel some confidence about the stability of gether to maintain, improve, and expand day

the future. . care services. Networks can be formal organi-
zations made up of providers and parents such

A primary goal for parent advocacy is to in-. as:

crease public awareness of, and commitment to, - -

child care as a national priority. This can only ® day care councils—city-wide, county-wide,

be accomplished by maintaining continuous or larger, :

public information campaigns. By educatingleg- -

islators, private and public agencies, and:the ® parents’ associations,

general public about the critical early years and
the important role quality day care playsinshap- @ directors’ associations, -
ing the child’s future development, you can help '

meet many of the long-range goals for quality o Title XX planning groups,

day care. Your program can conduct its own -

public relations and educational campaigns by. ® a local affiliate group of a national organi-
‘ ' zation,

® developing brochures and slide shows to de- '
scribe the program and sharing these with the e family day camﬁder associations.
pyblic; : o ,

. : ' Or, they can be\jnformal groups of providers

® publicizing your program in the newspaper— ~  and parents working together to improve health

especially special events, such as fund raisers, care services or playground facilities. Regardless
, of the structure, by networking with parents you
® cultivating relationships with key individuals, can only serve to strengthen advocacy efforts,

for example, inviting spouses of legislators to expanding your effectiveness and influence.

L]
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'SUMMARY -

It was not the intent of this chapter to advocate one overall category of parent involvement over
the other. Some day care programs will want and need to pursue activities—formal or informal—
which fall naturally within the scope of programs supporting parents. Others may find that those
approaches which exemplify ways that parents can support the day care program are more in tune
with your needs.

By highlighting the unique qualities of each of these categories of parent involvement in day care,
this chapter was intended to provide you with a useful context within which to analyze and assess
the speuific illustrative parent involvement models and approaches which follow in the next chapter
The models or approaches outlined in Chapter 5, along with the related specific examples of each,
reflect both categories of parent involvement—either programs supporting parents or parents support
programs :
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" CHAPTER 5. ILLUSTRATIVE
MODELS |

It 15 often helpful to learn about other approaches and programs when planning for parent
involvement. Learming about what others have done can spark interest in taking a new approach

or augmMmething already initiated ih the day care program.

This chapter includes descriptions of a range of parent involvenrent models and approaches,
llustrating support from providers to parents and from parents to providers. There are a total of 14
parent involvement approaches or models described on the following pages. These models, arranged

according to programmatic similarities, represent the following broad categories.
0‘ Home Center Communication
® Facilities and Resources to Support Parents
e Self-Help Efforts
e Structured Parenting Models

® Parents Supporting Providers

requirements or resources needed to successfully implement the model.

Twelve of the 14 models described in this chapter were fully pilot tested by providers,ar’oungl the
country as a part of this project's field demonstration. The descriptions of these 12 models go beyond
the basic model theory to include a discussion of exactly how these models were implemented by

providers and parents in real day care programs.

For the 12 fully pilot tested models, the following specific pilot test information is included the
number and types of providers who pilot tested the model, the types of parents involved in the
model demonstrations, the model implementation strategies used during the field test, a list of the
models’ advantages and disadvantages as cited by those providers who conducted the demonstra-

tions, recommendations and additional model resources.

~ Each model descnptiojrtl includes a definition of the model, a description of j# functional goals, a
hst of the implementateh steps, model benefits, common problems and sgfltions, and the model

An overview of all of the models described in this chapter precedes the individual model descrip-
tions. -
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MODE_IS

- OVERVIEW OF PARENT INVOLVEMENT

3

type/name of model -

.

description

HOME CENTER COMMUNICATION

page.

Home Visits

Parental Observation

FACILITIES AND RESOURCES TO SUPPORT PARENTS

In-home cantact between providers and parents.

Informal sessions at the day care program during which
parents observe their children in the day care setting art
discuss what they see with the provider. Parental obser-
vation can take place before and after enrollment.

49

53

e

Telephone Warm Lines
Toy Lending Libraries
Activities Workshops

Drop-In Centers

Resource Networks and
Guides

N

An open telephone line set up to provide emotional sup-
port and other types of assistance to parents during times
of crisis.

Facilities which lend play equipment, instructional games
and toys to children, their parents or other persons who
provide care to children.

Group sessions in which parents and other caregivers
make and explore learning materials and activities to use
with children.

efegn ’ . . : . . \ . X
Facilities whxch offer intermittent child care services to
parents on an ‘‘as negded”’ basis. Some centers may also

offer parents emotlo | support and parenting informa-

tion.

A listing of services and organizations which provide sup-
port to families in the areas of job and career counseling,
legal aid, health, recreation, and others.

58

62

67

74

79

.47 -




type/name of model
P

description

SELF-HELP EFFORTS

Parent Support Group

Cooperatives

L

o

N
Self-kélp groups in which mem&rs_ share common child-
rearing concems;-provide mutual support and learn new
child rearing techniques. «

Group projects in which people work together and share
the responsibility for meeting common needs for such

things as babysitting, buying food or transporting children.

STRUCTURED PARENTING PROGRAMS

Footsteps

Exploring Parenting

!

A Federally funded parent education model consisting of

a series of 30 half-hour television shows broadcast on

many PBS stations across the country.

An innovative parenting curriculum developed by Project
Head Start to help parents strengthen and improve their
parenting skills. ¢

A

‘PARENTS SUPPORTING PROVIDERS

Parent Committe¢s

\Parent Boards

Parent/Providet Advocacy
' Groups

Committees formed for the specific purpose of pérforming
tasks which benefit the day care center or family day care
home.

A group of people who assist the provider in an advisory
or decision making capacity in the administration and
operation of the day care program.

Organizations of child care providers, parents and other
interested individuals formed to iqiprove the quahty of
child care grograms. . "




HOME VISITS

o
-

£

o

BACKGROUND INFORMATION. .

Definition: In-home contact between parents and providers which is usually pro-
vider initiated. Home visits allow providers and parents the opportumty
to talk ina rﬂaxed environment. g
Goals: , “Toncrease the amount of positive parent-provider-child communication
. through direct interaction with parents in the chiid’s home.
To build parents’ understanding of ways they can. remforce their child’s

leammg in their own homes i

Steps: . 1. Define the specific purpose of the visit.

2. Contact parents; discuss the purpose of the visit and decxde on a
! fnutually acceptable date and time for the Visit.

3 3 Collect any matenals to be shared with the famxly during the wvisit.
!

. 4. Onceinsidathe home create a fnendly atmosphere by being relaxed
and showing an interest in, what is being said.

5. Make the visit informative and helpful by expressing yourself clgarly
and encouraging parents to ask quesnons .

v * 6. As soon. as possible after the interview, record any neesied infor-
mation such as intended follow “Lép steps.

7. Follow up the visit by other personal contacts, additional visits, or
., referrals to social services staff if needed.

. ’ . a ,
Benefits: . _ @ Allows parents and providers to get better acquainted.
N I4 {

® Familiarizes provider with parents and home environment. .

-

®- Encourages information_sharing.
- A




® Provides interaction between parents and provider in parents’ en-
, vironment.

[}

® Builds a link between home and day care environment.
® [mproves parenting skills. ‘ 3

-

Problems: ® The parents saem very nervous and anxious as the home visit Bégins.
® The children in the family keep interrupting the visit.
]- "® Parents may not want the provider in the home.

Solutions: " o Start off discussing areas of general interest—the weather. TV, etc.—
or light conversation about the child. Be relaxed; thls w1ll help the
parents be more relaxed. -

® Bring books or simple games for the children to play with. Ask per-
mission of the parents before sharing them with the children.

' ® Make sure the parent understands the purpose of the visit. (She or
he may think you are just being nosy.) If the parent is adamant about
not wanting the provider in the home, arrange to have the visit at
the center or possibly at your home.

Requirements/ T :
Resources Needed ® Access to the necessary medhs of transportation

Pl . i
/) . . e Willingness to make the visit at a convenient time for parents (e.g.

. possibly evening or weekend visits for working parents).
FIELD TEST DEMONSTRATION RESULTS.

Type of Providers: - Day Care Centers 3

Day Care Homes -° 2
Rural Programs 3
Urban Programs 2

Type of Parents: o " " Primarily working parents in the $8,000 to $15.000 income range Ap-
proximately equal numbers of smgle parents and working parents par-
thlpated : \ ,




Methods of
Implementation:

v

’
-

Provider Cited
Advantages:

»

Provider Cited
Disadvantages:

Recommendations:

A -

Providers sent letters to parents explaining project.

Providers introduced model to parents at meeting.
Providers arranged convenient time for visits with parents.

Some providers used manual and model specific fechnical assistanc
steps. '

Providers made home visits and prepared narrative accounts.

Providers discussed visits with parents following visits and obtained
their reactions,

- : . (‘-.

Increases parent/staff communication. »
Provides better understanding of home and/or certter environment.
Parents are more friendly ‘followi_ngi visits.

lgarents are more interested in the program activities and in their
childrer}’s progress,

Chil’dr,en are excited about visits.

Childrlen aye better adjusted-to school following home visits.

Staff understanci parents better.

Staff are more willing to plan other activities with par\ents: i

Difficult to arrange convenient time for all.
Travel distance is problem in rural areas.

Difficult for family day care providers to do. (

. ’ _ , ,
This model works best where there is some staff flexibility and time to
make visits. Problems with transportation-in rural areas need to be

worked out in advance. The model lends itself better to day care centers

“than to family day care homes, _ = -




RESOURCES

THE GEORGIA OUTREACH PROJECT OF THE DAY CARE AND CHILD )
DEVELOPMENT COUNCIL OF AMERICA

This threé-year demonstration project focused on the provision of services to low-income rural
families through the use of home visitors and outreach activities. The project was designed to help
parents strengthen their own families. '

Home visitors in the program addressed learning needs of children in the family, home management
skills of parents, and family counseling and referral needs. Social actwities for parents were also
developed.

By using an outreach delivery system, the project encouraged the development of close, informal
rapport between parents and providers and the tailoring of services to suit individual family needs.

The project has a very useful publication called “Home-Based Family Services. A Report of the
Georgia Outreach Project.” It outlines useful goals for children, parents, and the community. It is
presently available on a limited basis through: :

The Day Care and Child Development Council of America, Inc.
1602 17th St. NW
Washington, DC, 20009.




Definition:

) Goal:

Steps:

v

BACKGROUND INFORMATION

_~"Opportunites for parents to observe the day care program in operatic

and to see, first hand, their children interact in the day care setting
Observation sessions can take place before as well as after enrollment
and generally include opportunities for parents to discuss their obser-
vations with the provider.

To provide parents with opportunities to increase their awareness an.
understanding of their child's day care program through direct obse:
vation.

1. Determine the best parental observation policy for the program ar
communicate this policy to prospective parents before enrollmen.
Make'sure that the policy makes parents feel welcome to observe
the program and their children.

2. Set aside mutually convenient times for observations to take plac
and develop procedures for parental observations that are appro
priate for parents and are least disruptive for the program and chij
dren. :

3. In pre-enrollment observations, meet with the parents before th-
observation to help pinpoint exactly w e looking for in u
child care arrangement. Help the pafents determine what form of
care arrangement may best meet their needs.

4. After enrollment, invite parents to \
as a way to stay in touch with th¢ program and reinforce commo:.
goals for the children.

5. Develop a parental observation checkitst or guide to help parent
structure the observation process and aglalyze the information gath
ered.

6. Plan to meet with the parents after the observation session to discuss




Benéﬁts:

Problems:

Solutions:

t

Ll

any questions and/or concerns and agree on appropria‘te next steps.
Make appropriate referrals, as necessary.

® Parents are better able to-make informed choices about day care for
their children and select programs that best meet their needs

® Parental observations lay the groundwérk for open and honest com-
mtni¢ation between provider, parent‘/ and child.

® Parents can use observation as a first step toward becoming more
involved in the day care program on a regular basis.

® Parents become more aware of the day care program'’s content and
are better able to reinforce at home what goes on in the program.
® Parents may be reluctant to approach the provider about observing.

® The regular daily routine may be dxsrupted and the children distracted
by parental observers.

® Parents may not know what to look for during the observation.

® Parents may not know what to do with all the information they gather
through an observation session.

\ R

® It's hard to sustain the interest of busy parents in the day care program
after their child is enrolled.’

® Make the parents feel welcome by inviting them to observe the pro-
gram and making it easy for them to do so.

® Set aside a regular time for observation to take place, if possible.
Develop simple observation procedures that will minimize the amount
of disruption to the regular routine.

® Structure the observation by providing a checklist or observation

guxde for parents to use which hxghhghts specxfxc things to look fot.

® Hold a “Post Observation’ conference with parents to discuss what

they saw, answer any questions and determine appropri

® Encourage parents to observe their child in the program on a regular

basis—perhaps quarterly. Use the post observation conference as
an opportunity to keep the parents informed about the program and/
or enlist their involvement.




Requirements/ . ,
Resources Needed - @ A friendly and inviting atmosphere which encourages parents to ob-
serve the program before and after enrollment.

® A daily program schedule which specifés convenient times for pa-
rental observations to take place.

® An observation guide or checklist which helps pari.nts know what to
look for and how to progess the information they gather.

® A knowledgeable program staff member who can be available fo
discuss with the parents any questions or concer\s which may result
from the observation. ‘

FIELD TEST DEMONSTRATION RESULTS

~

. ‘

Type of Providers: Day Care Centers 3
Day Care Homes , 4

Rural Programs 6

Urban Progams 1

!

Type of Parents: Almost all of the parents involved in this model's demonsttations were,

B employed full time. Parents annual incomes ranged from $8,000 to
more than $24,000. The majority of these parents were married; a few
were divorced or single parents.

a

Methods of N : .
Implementation: Providers relied on manual and model-specific TA steps.
~ . -

Providers discussed model’s benefits with parents. .

Providers developed questionnaires for parents to use during obser-
vation.

Providers encouraged parents to observe program at their conven-
ience.

Parents completed questionnaires while observing.
Parents spent 1/2 hour each afternoon in day care home observing.

Providers discussed parents reactions after their visit.




. 4
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( ® Providers sent parents,_ﬁ{ giestionnaire to co;nplete after visiting the
« A B ‘ ! .

program. i
Provider Cited ‘ k "
Advantages: @ Increases parent/staff communication. )
o ?ives useful parental feedback on program to providérs.
& Provides flexibility in implementation.
oL \\ ® Increases parental awareness of the program. :
. ® Increasgs willingness of parents to volunteer time after observations.
* @ [mproves children’s self:image. ¥
Y

® Develops more positive staff attitudes about involving parents in the

\/ ’ program. -
g

Provider Cited . :
Disadvantages: o Difficul{ for w&rking parents to schedule observation time.

N e Staff nervous about parents observing.
e Hard to get parents motivated to observe.

e Hard to get parents tégether for postiobser{aﬁon' discussions.

Recommendatiogs: This is an ideal model for day care programs interested in drawing new
parents into the program and sparking their interest in other types of
in¥olvement. The costs and gtaff time required are minimal. The reward
in increased staff-patent communication is well worth the effort.

T s
SN

T

RESOURCES .

A PARENT’S GUIDE TO DAY CARE /
. , N ,

¥ .
This easy to use&ooklet, developed by the U.S. [Sgpartment of Health and Human Services,
Administration-for Children, Youth and Families, was developed for parents and other day care
consumers, and provides a complete picture of day care. The purpose of the Guide is to give parents
concrete information about all varieties of day care which will enable them to become better

§
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. consumers of this vital service.

The Guide discusses what makes up a quality day care program and lists some important factors
for parents to consider as they begin their search for day care for their children, The Guide also
gwves detailed information about the different forms of day care and contains an observation checklist
that parents can use as they select the program that b&st meets the needs of their child. In addition,
theg Guide contains information about helpful child care-related resources throughout the country

A Parent’s Guide to [?ay Care is available from the following source:

Gryphon House, Inc. -
Early Childhood Books N

3706 Otis Street

P O. Box 217

Mt Rainier. MD 20712

$2 95 <

GUIDELINES FOR OBSERVATION AND ASSESSMENT: AN APFROACH TO
EVALUATING THE LEARNING ENVIRONMENT OF A DAY CARE CENTER

by llse’Mattick and Frances J Perkins .

While not developed specifically for parents, this comprehensive assessment tool could provide

-the Guide 15 to assist those who wish to evaluate the learning enyfronment of a day care center

parents with useful information concerning what to look for in a dg‘care setting. The purpose of

through observationf It offers a broad range of issues to think about and questions to consider

which focus on ‘
[. Physical Setting
A. Structure

B. Materials
C. Temporal Structure

II. Interactional Setting (Relationships)
A. Teacher-child - :
« B Child-child y
C Staff - }) .
D. Teacher-parent L
- - . - . -~ 4
llI. Program
A Curriculurh Content : ) >
B, Teaching Strategies
C. Social-Emational Climate

L

~—

This book, oﬁnally published by the Day Care and Child 'Development Council of America,

can be obtained from Gryphon House publishers for $4.95, address above.
: : \V

\




TELEPHONE WARM LINES

”

Definition:
Goal:

Steps:

\

Benefits:

Probiems:

BACKGRO,UND;INFORMATION.

Open telephone lines set up to respond to parents’ questions and con-
cerns or as a means of support during times of need.

To provide parents expanded access to a relevant support system for
information, advice, and assistance in times ofaneed.

1. Assess the need for such a service.

2. Identify people who are willing and able to plan and 1mplement the
service and decide what kind.of assistance will be provided (e.g,,

crisis, general child rearing questions).

3. Locate a site and secure funding for the‘ce if needed.

4" Develop a process for answering questions and providing a follow-
up. !

5. Plan a strategy to publicize the service and carry it out.

6. Implement the service,

’

® A Warm Line offers parents immediate help with a crisis or problem,
as well as emotional support.

(]

)Jt provides information parents may need in a crisis.

o It offers confidentiality which is especially important to timid users.

® |t may be hard to secure a large and highly skilled 1étaff to handle
crisis calls on a 24-hour basis. .




)

T
\

Solutions:

Requirements/
. Resources Needed:

!

" FIELD TEST DEMONSTRATION RESULTS

-

Type of Providers:

Type of Parents:

— e

-

® A small day care program ig not equipped to set up a Telephone
.Warm Line. :
N/

e It's difficult to find skilled people to handle phones on a continuing
basis. . ‘

® You cannot always ensure that someone will be there all the time. -

e Join with other groups to share the responsibilities. Limit the hours
and be prepared to make referrals to other organizations that can
+ handle the crises. ;

® Limit the Warm Line to parents whose children attend the day care
program and set aside a few hours one day a week for the director
to handle calls.

w Retruit knowledgeable people from mental health programs, uni-
versities, or clinics as volunteers for a few hours a week.

® Establish a system whereby messages are taken and calls returned
within a short period of time. '

® Knowledgeable and sensitive individuals to respond to calls. A vol-
unteer network of parents, students or staff.

® A phone system with the capacity to serve the warm line.

¢ A method to publicize the service, as well as the necessary materials.

Day Care Centers 2
Urban Programs 2

The parents involved in these model demonstrations were almost all
working parents with incomes between $8,000 and $24,000. The ma-
jority were single or divorced parents. .

L -

- o~
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-Methods of .
Implementation: ® Providers involved the center’s board of directors in the planning. ,
® Providers introduced idea .to parents but used ‘“Warm’ Line rather
than Hot Line.
® Providers relied on Provider Manual for steps and activities to use
with model.
® Providers dewloped flyers announcing Warm Line Service to send
<home with children.
® Providers held meetings to orient the parents to the Warm Lme
. ® Providers used local college student volunteers to help “‘man” the
Warm Line. , '
\
® Providers opened lines during center hours.
® Providers answered work- related problems and made appropnate
referrals when necessary.
Lo
Pravider Cited
Advantages: ® Inexpensive to implement. .
t _
® Attractive to working parents.
- e Confidentiality aspect is good. ’
® Increase in staff's awareness of parents’ concerps.
‘® Encouragement of more staff input into the program.
Provider Cited ! ’ :
Disadvantages: ® Hard to make staff available to talk to parents when they call.
¢ Difficult to recruit competent student volunteers to “man’’ the phones.
K 4
-o Difficult to get parents to use the system initially.
' ’ . A s
» ¢ May duplicate already existing telephone services in the community.
"Recommendations: This model is an excellent way to reach out to young parents. It can

provide a real service to parents while also serving as a communication




-

vehicle for providers, parents, and the larger community.
‘ ,
)

RESOURCES

LY *

PRESCHOOL AND INFANT PARENTING SERVICE (PIPS)

The Prescheool and Infant Parenting Service (PIPS) is a comprehensivé program developed to
assist parents of young children (birth through five years) who have concerns about their children’s
development and behaviar. A central feature of the program is the “Warm Line,” a free telephone
service which offers parenting assistance and advice to parents who have nowhere else to go for
help. Staffed by 26 mental health professional volunteers, the Warm Line offers parents expert
advice and guidance on child development from clinical social workers, child development specialists,
and other child care professionals. Parents call in, leave a message, and are called back within 24
hours. Telephone contacts may be maintained over several months. The process through which
families receive support through the Warm Line is described below. . e

Phase I-—Information Gathering. During this phase, the professional obtains information from
the pargnt which may be critical to understanding the nature of the problem. Background data
regarding the duration of the problem, measures used by parents, other sources of assistance sought,

Jefe—.,—a.naa\lsgﬁgin@ﬁ :

Phase II—Assessment. In this phase, staff members assess parental responses to advige and
determine what 1s needed from a clinical point of view. This phase includes determining the apparent
openness to learning and psychological change on the part of the parent. - 7

Phase III—Follow Up. In Phase IlI, 3 follow-up phone call is made. If the situation has not
improved, the parent may be referred to a group at “Parents House™ or directly toclinical services.

For more information, contact:+ | , -

Helen Reid

Clinical Coordinator T
Preschool and Infant Parenting Service .
8857 Saturn Street

Los Angeles, CA 90335 .
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TOY LENDING LIBRARIES

Z5 )
'%@ .

e

,,
Y,

BACKGROUND INFORMATION

.

Definition: Facilities set up for the purpose of lending play équipment, instructional
games, and toys to children, their parents, or other persons who provide
care to children (such as day care providers or foster: parents).”

) : ) .

Goal: To help parents promote their children's development by enabling them
to use developmentally appropriate games and toys with their children
in their own homes.

.
- - .

l Steps: 1. Survey parents to see if there is interest in a toy lending library. ™

2. Identify and locate appropriate materials that could be used in the
library. ' : ,

3. Attend to the physical organization of the librz;q() :

\ . s P
4. Develop a recordkeeping system for cataloguing and keeping up

“ + + with materals.
*' - ' K
5. Develop lending policies and procedures for the upkeep of the ma-

- " terials. .
s . o . N

6. Define duties and work schedules for parents and teachers involved
in the maintenance of the library. )

s

Benefits: ® Provides parents with the opportunity to play with their children.

o " @ Gles day care providers the opportunity to add new toys to their
¢ . -program. .
T ‘ ; ’
® Provides learning stimuli for children in their own home.

~

Problems: ® The day care provider has a very limited amount of money to purchase

¢
.




Solutions:

»
~
4

>

[
T ’
. -

<

Réquiremen‘ts /
Resources Needed:

~
~

e Solicit donations from local merchants. Conduct learning materials

*. @ Have an orientation session for parents and children who will be |

‘e Parents willing to spend time regularly workmg with their children at

~ materials for.the library. .

-~ i
2

® There is a high incidence of lost"and damaged téys.

e The provider gannot get parents mvolved in. staffing and general
library operations.

.

v v A

workshops ip which parents and staff make games and toys from

coll,ected hbusehold and other “‘scrounge” materials. {Workjobs

and Workjobs for Patents by Mary Baratta Lorton are excellent’
' mazﬁ‘:;s which describe how to make and use learning activities with

3 t6 6 year-olds.) Develop a proposal describing your toy lending

“library and attempt to get funding from various foundations. Use
_ some classroom items to help stock the toy lendmg hbrary

-using the library. Explain proper ways of caring for the toys and what
is expected of parents and children using the library. Establish stiff
penalties, including a suspension of borrowing privileges, for children
and,parents who persist in irresponsible use of the materials. Involve ]
parents and.children in"the general maintenance of the hbrary SO tha/t/’
they develop a sense of responsibility for the hbrary

active role in tfglibrary right from.the beginning. Possiply require a
certain level of parental involvement in maintaining thé library as-an
obligation for borrowing privilegess - <

s

e Involve parents at the initial planning phase so that-tb }uﬂl have an

S~ L4 A -*
¢ A facility or space in the center to house the library materials. .

could include staff, volunteer parents work- study students, etc. One
individual should agree to serve as librarian approximately five to ten
hours per week. .

;

home with the toys.
i

. \.
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EIELD TEST DEMONSTRATION RESULTS .

-

Type of Providers: Day Care Centers 2
Urban Programs" 2
Type of Parents: Approximately 20 parents were involved in the model pilot tests in both

centers. Virtually all of these.parents were employed and over half were
single or divorced parents. Parental incomes for this model demonstra-
tion ranged from less than $8,000 to about $15,000.

‘ " Methods of . ,
. Implementation: ® State worker introduced project and manual to providers and teach--

ers.
pd

Center staff assembled necessary toys and conducted a demonstration
for parents on how to use toys with their children in their homes. -

.
o

Parents selected the toys and checked them out.

- ¢
® Parents used the toys with their children at home, and provided
‘feedback to teachers,

\ -
Provider Cited -
Advantages:

Increase%\pare.nt-staff cooperation.

v
[

nspired enthusiasm among children, children displayed Yetter work
habits.

. . at

® Staff developed more self-made materials.

'Provider Cited , ’
. Disadvantages: Providers, staff, and parents need a lot of technical assistance to im-

plement this model.

rd
”

Recommendations: This model 1s best for those day care centers that have access to the
staff, facilities, and equipment necessary for its successful coordination
N and implementation.

>
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RESOURCES .
THE BOOKER T. WASHINGFON TOY LENDING LIBRARY

This toy lending library was established by parents and teachers at the B.T.W. Children'’s Centey
in Columbia. Soith Carolina, in 1975 The underlying purpose of the tibrary was to provide parents
with the opportunity to involve themselves in their chﬂdren s play and to improve the quality of the
relationship between parents and their children.

The parent-staff committee responsible for planning l?'xd implementing the library developed
simple but effective systems for cataloguing. displaying, arfd keeping track of matenals in the library.
The librany started out with a small budget for toye. many of the center's classroom items-were used

as load items

" For more information on the BT W. Toy Lendmg lerary contact Ms. Pam Pearce, B.T.W.
Chlld(en s Center Coordinator at:

B.T.W. Children’s Center

. Early Childhood Education Department . _ , . -
University of South Carolina .

Columbia, SC 29208

PARENT:CHILD TOY LENDING LIBRARY PROGRAM

The Parent-Child Lending Library Program was developed by the Far West Laboratory in Berkeley, )
California. This toy lending library has,two major components—a toy lending library and an eight-
week, two hours per week training program which shows parents how to facilitate their children’s
development using matenals they can borrow from the library. The matenals in the library are geared
for children from three to mne years old. . . k

More information on the library program can be obtained by requesting a copy of the publication.
A Guide to Securing and Installing the Parent Child Toy-Lending Library ($1 55) which

**  was written by Fred.Rosenau and Betty Tuck from:

Supen‘nter;denf 6f Documents
U S. Government Printing Office
Washii;\f;tqn, DC 20402. « -

+




THE TOY LIBRARY, A HOW TO.HANDBO({K

The Toy Library, A How To Handbook by Elleh Johnson is a resource book that outlines
how to plan. implement, and maintain a toy lending library. Although the primary users of this
hbrary are day care providers, the information on setting up and running the library is equally

. apphcable to toy lending libraries that focus on lending materials to children and parents

Minnesota Cumculum Services Center

3554 White Bear Avenue

White Bear Lake, MN 55110 )

(612) 770-3943 R
$2 00 .
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ACTIVITIES WORKSHOPS

Definition:

Goal:

Steps:

-

BACKGROUND INFORMATION -

Workshops in which parents and caregivers make and explore learning
materials to use with children, both at home and at the day care program.

To show parents how to develop self-made learning matenals for their
children and explore developmentally appropriate ways to use these
materials at home and at the day care program.

1. Find out if parents are interested in an activities workshop and enlist
their help in making learning materials for the center or home.

2. Locate and review reference books describing how to make learning
materials and decide which ones are most appropriate for y(o/um\eeds.
Limit each session to no more than two or three projects.

3. Gather scrounge materials and basic supplies for the projects you
plan to introduce. =

4. Tryit out yourself first—make one sample of each gime you selected
to see how much time it takes, whether it actually works and to
identify the steps you wil} introduce to the parents.

5. Determine the most convenient time for the workshop and notify
parents. You may decide to include the children; making learning
materials together can be a family affair.

6. At the workshop:

‘@ Attractively set out all the materials parents will need for th?i} '
projects.

® Give a short introdyction to each of the projects by showing them

to parents, discussing.tlfe concepts/skills children can learn and
ways parents can play with their children using the toy.

%

14
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Benefits:

Problems:

<

e Explain how you make the toy clearly ouﬂiﬁing the steps. You
may want to write them out on the board or prepare a chart.

@ While parents (and perfnaps children) are preparing thetr learning

materials, be available to support and help them. ,

. Conduct an informal evaluation at the end mworkshop to de-

terming:
O—Wha;\p;(ents liked best;

=
® what they would like to see improved or changed; s ’

® what types of activities workshoPs they would like in the future.

. Follow up with parents by talking with them ipformally about how

they use the learning materials at home or by showing them how
the children enjoy the materials they made at the center or home.

-

Parents and providers can make valuable learning merials for chil-
dren at almost no cost.

b
Additional materials at_home and at day care expand the child’s
opportunities for learning.

P

Parents and pro%d’ers become partners in making and using learning

materials for children. ‘

L4

If children are included in some of the activities workshops, the whole
family learns together. . - "

Materials made by parents and providers are highly valued by chil-
dren, they. convey the message that someone important really cares.

Parents can see immediate, tangible results of their involvement in
the workshops. Positive results encourage parents to continue and/
or expand their involvement.

It takes fime to arrange the session, research the projects and deter-
mine what materials will be heeded.

=

Parents rarely come to meetings and have not expressed an interest
in making materials. O

It's difficult to gather all the materials needed.

=
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Solutions: @ Enlist the help. of one or two parents They can help you plan and
organize the workshop.

® Display one or two learning materials you intend to have them make
g and informally show them to parents to arouse their interest.
. p, ) :
LN -
® Make personal contact; a phone call from you or another parent to
discuss'the idea is more powerful than a written memo.

, ® Consider involvingghe children. Working parents are oftén more likely 1

- - to attend 'when they can bring t ildren.
L]

. r

. ® [dentify exactly what scrounge materials you need and send out a

list to the parengs. A short list of specific items receives more' of a

response than a long list. *"" | .

J « ® Use basic art materials you norma!ly have for the children.

w
\ ® Ask a parent to research places that supply scrounge materials. stores,
factories, resource centers.

—

Requirements/ »

Resources Needed: ® A staff member or volunteer parent willind"to serve as workshop
organizer.

vz e Reference books on homemade /t@ys and games (usually available

at lithe or no cost). . ’

‘ ° @ Free scrounge items (such as milk cartons, egg cartons, buttons,
styrofoam, empty thread spools, etc.);

® Inexpensive art materials such as construction, paper, glue, scissors,
magic markers, tape, etc.
B

® Someplace to hold the workshops (the day care genter, the famil
day care provider's home, the home of a parent). N {

P PV _A‘ ——

° Pargnts willing to spend one to three hoursin the activity workshop(s).

: -4
FIELD TEST DEMONSTRATION RESULTS ' |
Type of Providers: - Day Care Centers -22- . ‘
: - Day Care Homes 5 -
Rural Programs . 17

Urban Programs 10 . R .
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Type of Parents:

T

. Methods of
Implementation:

Provider Cite‘d
Advantages:

—

-

The overwhelming majority of parents involved in this model's dem-
onstrations weére employed either full time or part time. While income
levels of the parents varied from program to program. the majority of
the parents had incomes in the $8,000 to $24,000 range. Most parents
participated in these workshops on a monthly basis. *

-

4

o %
The State licensing worker introduced the project. model, and ma-
terials to providers.

The providers gathered necessary materials to make toys and invited
parents for an infarmal evening at the center.

-
Providers and parents discussed the model at parent meetings and
displayed some homemade.items.

Some providers polled parents to find a convenient time to hold toy
making workshops.

’

" Providers posted notices of workshops and sent flyers home with

children.

, = .
Providers conducted workshops and demonstrated how to make .
items. Staff helped parents make toys at workshops. Workshops were
held monthly. -

Providers followed up with parents on ways they were using home-
made toys and relategl toys to the child's developmental stage and
learning processes.

L4

Increases communication between parents and staff.
z

\

Relatively inexpensive to implement.

Provides good model for family home settings. -

Offers variety; stimulates creativity in parents and staff. ~
- i

Increases 'time for parents and chilajren to,work together.

1
Increases children’s pride.and self-image.

Increases children's enjpyment of new toys . -




Provider Cited
Disadvantages:

Recommendations:

. Reduces children’s anxiety about leaving parents.

~ e

® Gives parents a better understanding of what program is all about.
® Gives parents a better understanding of their children’s developmen

® Increases parents’ awareness of ways to work with their childr

2X

® Reduces parents’ guilt abdut leaving children to go to work.”
® Often increases time parents spend with children.gt home.

® Encourages staff to generate ideas for activities.

A Y

® Helps staff get a better understanding of children and parents.

3

Vol

® The model requires an experienced leader or trainer for model to
work best. ) ’

@ It requires extensive preparation time.

® Parents are sometimes reluctant to do activities.
® Additional staff time required may be problem. 8

® Workshops are time-consuming, it may be hard to get working parents
to commit necessary time.

® The games and materials made during workshops may not stand up
+ well to constant use. -

This model is highly effective for day care programs—both centers and
homes—seeking to draw parents into the program initially. If parents
are already quite active in the program, on boards, committees, fund-
raising, etc., this model may not be as appealing aﬁﬁ‘is when parental
involvement of any kind is minimal. Workshops should always be well
planned, focused, and purposeful, and should be offered at a convenient
time for working parents to attend. Two hour workshops, offered on a
monthly or quarterly basis, seem to work well for many programs.

-
.
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RESOURCES

PARENTS AS RESOURCES (PAR)

The PAR program has developed publications based on workshops offered to parents in com-
munities across ghe country. The workshgf)s involve direct parent participation in activities as a -
means for shmilating parents to have fun“learning with their children. PAR has trained hundreds
of workshop leaders, many of them parents, to conduct workshops with other parent groups They
have published ‘recipe” actwity booklets of games and ways to make and use learning materials
at home. PAR publications are available from CBH Pyblishing, Inc. (see address below)

THE BIG BOOK OF RECIPES FOR FUN ,,

This book by Carolyn Buhai Haas is filled with practical, step by step descriptions of how to make
create learning activities and games for home and school. The games are organized in categories
such as “'Arts and Crafts Recipes,”" “‘Nature Activfities,” *‘Weighing and Measuring,” *'Cooking Fun,”
and many more. It 1s available for $2.00 from CBH Publishing, Inc.,"464 Gentral, Northfield, lllinois,
60093. A Workshop Procedures booklet which describes how to conduct an activities workshop
is available from the same publishing company. . -

" WORKJOBS FOR PARENTS

This book by Mary Baratta-Lorton is anzxcellent resouree for conducting activities workshops
It.descnbes 43 “‘workjobs' parents can make and use with their three to six-year olds The author
clearly delineates the materials needed, skills Gained, and how to use each of the games with children
Photographs of the games make them easy to duplicate. Workjobs for Parents is published by
Addison Wesley Co. in Reading, Massachusetts, for $6.60 and is available from many book dis-

tributors. -
TA/BLE TOYS, A CREATIVE CURRICULUM FOR EARLY CHILDHOQD

Based on practical workshops with hundreds of teachers, this book offers suggested ways to use
toys commonly found n most early’ childhood settings such as pegs and peg boards, beads and
laces, counting cubes and parquetry, or.pattern blocks. It includes descriptions of toys which can
be made inexpensively by parents and teachers, and how to use these toys to extend learning
Developed by Creative Associates, the Table Toys manual is available for $6.95.




TEACHABLES FROM TRASHABLES .0

A well illustrated book by Toys 'N' Things full of ideas on how to make “junk’ objects into
inexpensive, safe, and educational toys for young children. For each toy, the authors list the age
group for whom 1t is designed, how to use the toy, what it does, what you need to make it, and
how, to make it. Teachers and parents would have little trouble following the directions. Distributed
by Gryph‘on House, P.O. Box 217, Mt. Rainer, Maryland, 20822, for $6£5.

PARENTS ARE TEACHERS Té)O! .

“ ! B

This book by Jeanne Lybecker and Jacki Posner includes 45 activities designed to help parents
provide significant, educational experiences for their preschool childién. The activities are both
descnbed and illustrated For each activity, the authors list the objectives, materials, construction
steps, and how to play the games. Available from Gryphon House for $5.50. (See address above.)

-
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DROP-IN CENTERS

-
t

i)efinition:

-

Goal:

Steps: )

Benefits:

BACKGROUND INFORMATION

Drop-in centers offer parents intermittent child care services on an “as
needed” basis. Some provide parenting information, periodic relief from
childrearing responsibilities and assistance to parents who deserve help
with their daily problems and the tensions of family life.
, ) -
+  To enable parents to function optimally by providing parenting support
" -&5 needed, temporary child care services and opportunities to interact
with peers and other adults.

1. Determine the need for the program by talkmg with parents and
conducting a neighborhood assessment. .

2. Convene a meeting of interested parents to discuss what type of
" drop-in center will be appropriate and«who will be served.

" 3. Discuss the resources you will need to initiate the program. (ex-
amples: paid staff or volunteers? a new location or a room at the
day ‘care-facility?)

4. Assess what materials and equipment-you already have which can
. be used by the program. .

5. Identify tasks which must be completed and obtain commitments
from staff and parents.

6. Pubilicize the service.

»

’ 7. Start small and continually evaluate progress.

e
b

® Drop-in ceﬁ‘ters provide par‘eﬁ?\mth relief from child rearing re-
sponsibility®and intermittent child care service for their chxldren




“

e Parents developfriedships and extend their support network.

® Parents can learn from each other as well as from the staff.
\ .

e Children have a safe environment in which to play and learn.

Problems: ® It costs too much money to run a drop-in center.

® ltis (iiﬁcult to find skilled staff.
. o | N
Solutions: ® Consider having a drop-in center open just on Saturdays, using the
‘ day care facility as a site.

® Reécruit volunteers to staff the program. Conduct fundraising effo
Use funds raised for onientation and ongoing training by professiortals.

Requirements/ -
Resources needed: A place with comfortable furniture for adults and children.

® Equipment and materials for children; particularly if program is not
in center. -

® Trained staff or volunteers to run the program.

® Start up and operating funds for staff and equipment. Costs will vary
depending on the programs’ size, hours of operation, location, and
the number and type of staff involved.

9
FIELD TEST DEMONSTRATION RESULTS - -

Type of Providers: Only one program, a chxld development center in Parkdale, Oregon,
pilot tested this model. The model, implemented once a week for six
weeks during the ﬁeld test, is bemg continued by the program on a
monthly basis. .

El

Type of Parents: An average of seven parents yere involved in each session of the model
demonstration by this program. The center had a mixture of White,

Hispanic and Native American families. All parents were employed either
full time or part time.

[
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Methods of ' ,
' Implementation: ® The center initiated a six-week Friday Family Focus day featuring
) guest speakers. The center publicized the model with parents at the
center and in thg larger community. ;

x ¢
v )
® Thecenter provided child care and lunch for parents who participated.

® The model established a theme of improvinﬂgommunity relations.

~ Provider Cited h ?

Advantages: ® Increases parent-staff communication.

¥ -
. v '
® Provides information for parents on parenting and ether topics.

H

e Gives parents a better view of center as a community resource. -

® Helps ease the children’s separation anxiety. -

“

® Assists staff to become more aware of fhe importance of parent

involvement.
e P

-
Provider Cited W ’

Disadvantages: ® Requires lots of technical assistance. , )

'~ N

® Need additional trained staff to implement. Difficult to use volunteers.

. e Expensive to set up; requires additional funding to start up and main-
tain. . ‘

N

-~

Recommendations: Because of the'time and expense involved, this model is not practical -
for single family day care providers to attempt on their own. However,
v providers may want to initiate this program through their Family Day
Care Association, thereby pooling their resources and serving a wider
. range of parents. Day care centers that attempt to implement the
model should be mindful of the administrative costs involved and
’ determine in advance an approach to obtaining the necessary funds

and support.

*
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' RESOURCES S o

" FAMILY FOCUS PROGRAM

< i * I
~ ] » Y J

The Family FocusProgram operates a drr p-in center designed to give parents the suppart they
#need to feel good about themselves so tha-they in tum can help their child develop self-esteem
and confidence The program offers a warm, ortive environment for the entire family. Activities
are planned to_accommodate working and sihgleparents. It is a place where parep$ can meet

together, share, conc‘:ems\,‘ and develop their own' methods of self-help. According to Bernice Weiss-
bourd, the founder of Family Focus: .
' &

' . & . ) ’ . :

' (\) _ The earliest years of child rearing are a cruciaf’period for fagilies. The assistance parents receved
from the extended family or earlier generations is seldom present, and community services, with
the gxception of those for the handicapped, are virtually noneXstent. -

4 ) - AN
-Family Focus \{)pera_tes three ‘%{opin’ centers and one “out-po
All of the centers’have the followiqg charagteristics:

7 -

L J

" center for adolescent paretnts.

.

: e } ot o .
® Centers are staffed by professionals\sqd paraprofessionals who possess skills in social work and
- early childhood education In.addition, ¥tydents from local universities wo the centers.

>

¢ Centers a?e’open from 30 to 35 hours a week. Paren (
and &tay as long as they choose. No fees or ;‘aﬁon are requived. © °

come to come with their children _

® A monthly calendar and newsletter highlight workshops, groups, and special events. Activities are
" planned for parents and children together and for,children while their parents attend djscussion

A’ggups : T
, . i \
o Afflevelopmentat prpgram for children is coordinated by the staff who Slodel ways to care and

respond to childre Temporary child care offers relief for parents under stress anji an opportunity
»  to detect'developmental problems, = - - ’ \

] e : ol

-

. Parenf‘s‘«form. selff'help groups dévelop friendships and learn to be resourceful about meeting their
¢ own needs. '

s

® Community Advocacy Councils and Parent Groups représent neighborhdod agencies

!

: and parents
¢« . and act as a link to community resource ferral and consultation. These groups also advise
= on program policy for the center. . Cad
.o 7 . L ( - .
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An excellent resource for providers who wish to implement or adapt this model is Creating Drop- \
In Centers: The Family Focus Model by Lorraine B. Wallach and Bernice Weissbourd It gives
a step-by-step description of how to start a center, from developing the initial concepts to finding

furfding and hiring staff.

It is available from:

Family ch%lnc. ' . .
* . 2300 Green Bay Road , ‘ AN R
Evanston. IL 60201




'RESOURCE NETWORKS
" AND GUIDES

¥ BACKGROUND INFORMATION

Definition:

’Goal:

. Steps:

./

.

Listings of services and orgamzatlons which might be needed by families,
such as health clinics, legal services, recreational facilities, cooperatives,
and job and career counseling.

To enable parents to make maximum use of the community resources
available to them by providing up-to-date information about these re-
sources.

‘

1. Determine the need for and extént of interest in a resource guide.
‘.
2. Identify a small group of people towork on developing the guide.

3 Conduct an assessment to determine the types of services currently
used or needed by the families'you serve. 2\
~
4. Assess the costs of producing and duplkating the guide and deter- |
mine whether you need tp raise funds $ cover expenses or charge
" money for the guide. .

5. Contact people within organizations that provide such services toﬂ .

confiym the nature and extent of the services provided.
Ja :

6. Put together a written guide t dt lists and annotates these services
plus a contact person who cap handle inquiries. v

\

7. Distribute these guides to paren ‘ . .

8. Make follow-up calls to a contact person in_these organizations, if
possible, to ensure that you always have an accurate resource net- *
work for referral purposes.

14 . d
® Resource guides are especially helpful to new families. C '
PN ’ \
3 4 N
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® The guidés improve access to services needed by families.

e Guides are concrete, tangible, and good referral tools for providers.

" Problems: ® You may have to locate funds to prepare and reproduce the guidé ’

~

® There's a lot of information to collect and document, and this takes

. time, . ‘

® Information gets dated and may not be applicable from one-year to
the next. .

Solutions: - ® Use volunteer help to research and write the information. A parent
: with graphic skills may be willing to put the information into an
. attractive and usable format. Consider charging a fee for the guide.

® The initial guide does take time, but you don’t have to cover every-
thing. Start small! Ask parents to siiggest organizations and services
they use. Call these organizations to learn about others. '

® Ask a volunteer to make occasional calls to agenciés to keep infor-
‘mation up-to-date. Have parents report to you when they find in-
formation is no longer accurate.

Requirements/ .. , ' ' _
Resourced Needed: -, @ People (program staff or par7/t\ volunteers) willing to research and
¥ ' record infomgzation for the refource guide on a volunteer basis.

-

R

e Voluriteers fo type up the inforitation in a férmat for the guide.
® Access to duplicating services to #eproduce copies of the guide.

® People(willing to update the guide pei’iodically:

FIELD TEST DEMONSTRATION RESULTS ;

/ ‘ ]'Q

Type of Providers: Two déy care centers field tested this model. Both centerswere inlarge .
,{ . " southern cities. p - a
.. :
. Type arents: Parents involved in these el demongirations were employed full

ilie3in‘the $15,000-$24,000




Methods of

Q .
_Provider Cited
Disadvantages:

Implementation:

v

, @ Everyone can take pfide in the finished produit\.

- @ Difficult to get parents to participate initially.

L]

income range, while the other program served mostly single parents
with incomes below $8,000. .

® Providers conducted parent needs ‘assessment to determine paren@ ’
needs and interest. , . , )‘/

® Providers phoned parents to explam mo&l and project and ask for
volunteers.

<

® Providers assigned an area of.the directory to each parent.

® Staff worked with parents to get them started and then parents took
over. .

® Parents and staff collected information and corpiled directory, typed
and published it and distributed it to other parants. - '

® Other program implemented model as center-based newsletter.

e Staff got news items from all staff and involved parents. ’

s » 4

® Staff distributed newsletter to parents.

e -Offers concrete results, parents can see their accomplishment fight
away. . ' .
.t ; « N
° Provides useful information for non-day care users as well.

o Allows staff.and parents to gain greater awareness of available re-
sources. : } - .

Y
[

e Staff and pa{ents become more aware of the commumty resources
available to them They can makesbetter referrals.

° lees staff and parents a better understandmgx‘f the need for co-

ordination.

-

» t

*
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® Needs lots of coordination fo complete and more staff time than most
. are willing to volunteer. "

”

® Requires additiond! funds to implement properly.

hd

Recommendations: This model is excellent for day care programs in large communities
where parents are less likely to be aware of all of the community re-
‘ sources. It is also a good model for prdgrams serving highly mobile ’
: : - families, such as military child care programs. Its relative low cost and
" concrete, practical.nature make it a good place to start for programs
with little orno existing parental involvement.

L
.~

»

"RESOURCES

~ '«

' HI:ZA;‘SED START—SOCIAL SERVICE €cOMPONENT

P~

»

Blead Start social service component has a proven process for putting together resource
guides. They also put out a book that is available on a limited basis called “A Guide for Providing
Social Services in Head Start,”” which can be borrowed from your local Head Start office or obtained
free by writing: ) . ' '

Richard H. Johnson - :
Department of Health and Human Services,
‘Administration for Children,; Youth and Families
-Head Start Bureau g ) .
Washington, DC 20201

FAMILY FOCUS PROJECT L,

~
N ey

v . .

The Family Focus Project has an excellent resource guide entjtled, The Parents’ Pages. It is

well organized and designed and can serve as a model for programs wishing to develop their own
resource, guide. It can be ordered for $4.95 per copy from: ' '

Family Focus, Inc.
2300 Green Bay Road
Evanston, IL 60201 .

XY




PARENT SUPPORT GROUP

‘s

- \ , /\

Definition: _ &

Benefits:

BACKGROUND INFORMATION

.

. . . X .
Self-help groups in which the members meet to share and discuss
common concerns and interets. Members learn from each other and
provide emotiona} support and ideas on child rearing.

To share pagenting experiences (successes and stresses) with other par-
ents and or resource people i in an effort to grow and learn from others, ¥

S

1 Talk to others interested in forming,a support group. Start with two
or three parents who already\know each other from the day care or
family home program. to keep the group to under ten memibers,

2. Locate a meeting space. It could be the center or homes of parents.

3. Schedule the first meeting at a time convenient for group members.

4 Discuss issues of mutual as well as of individual concern. Determine
collective interest in confinuing,

9. Decidg on the group structure. Determine the need for a facilitator
or theraplst If thestructure is informal, rotate responsibility for con-
vening the group among members.

6. Decide on and, deﬁne the topics the group will consider.

4

7. Set up a regular meeting schedule and ensure agreement among all
participants.
b

8. Establish rules that will govern the group, ensure confidentiality,
participation of all members, and a nonjudgmental atmosphere.

-

° Support groups help families quercome a sense of isolation and often

., sefve as'an extended famnily. 5
4

- . » ‘ _ i

2

» . ) ¢ !
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o Solutions: °

Requirements/
Resources Needed:

»

Members learn that others share their concerns and struggles.

Members dre able~d provide support to others— and ta_zeceive
support as well. N

Support groups give members an opportunity to expand their knowl-
edge and broaden their perspectives on parenting and child rearing
practiceg.

z ]

People are often reluctant to discuss their personal lives.

Some members dominate discussions and others are hesitant to par-
ticipate.

<

Discussions tend to ramble and lose focus.

I_;qterest and attendance tend to wane.

Me‘{nbers must respect each other’s privacy outside the group.
Establish rules ensuring that each persdn has an opportunity to talk.
Identify a facilitator who can handle group dynamics.

Have the group agree-6n a topic for the next meeting and ask each -
person to be prepared to share a concern or idea ori the topic.

Periodjcally evaluate the sessions and be prepared to revise the gfroup‘s
focus. Share the responsibility for calling group members and en-
couraging them té.) attend.

o

-
.

Parents who share common needs and interests and who are willing
to meet with others for mutual support and growth. ’
“

A co%enient meeting place.

')

"+

A knowledgeable persow to provide technical assistance or to serve -
as group facilitator. ‘ )

-

-

%




FIELD TEST DEMONSTRATIONRESULTS - '

Type of Provider: This model was field tested in one day care ce’nterbin a'western city.

+
2

Type of Parents: .  The parents mvolved in thls center were mostly employed full fifie with
' family incomes in the $8,000 to $24,000 range. Only about 20 percent

were single parents.

-
.

Methods of ]\b ‘
Implementation: ® Provider distributed a parent interest questionnaire to parents.
® Parents indii:ted interest in opportunities to meet with other parents,
. hear speake¥s, share with one another, and bring their children along.
‘ / . ® Model was adapted from a parent support group, to a parent-to-
parent meeting;
r . o Center provideq child care and speaker for parents on issues of mterest

to them. \

® Parents were given opportunity to share with one another.

Provider Cit d

Advantages: /\ ® Parents become more a part of the program. ' . .

LT ® [ncreases communication among parents.

¢ Provides opportunity for parents to do fun things with one another
and with their children. “

Provider Cited . T > .
Disadvantages: None were cited by this provider, Howawer, to work best, the model

does require additional staff time for planning and cootdination.

=

Recommendations: While this model appears falrly easy to implement, the time required -
. » to plan and coordinate effective parent support sessions should not be
‘ overlooked. Good coordination and planning are, the key to success

. ,with this model. A recommended initial approach to the model is to

’ have an interested parent plan an enjoyableé first session to spark parents’

interest and enthusiasm. By involving parents in the plannjng process

z ~ -
. .
. . »
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from the beginning, you will increase your chances for success with this

_model. C

RESOURCES ‘
PRE-SCHOOL AIGD ll‘fFAN.T PARENTING _SERVI.CE. (PIPS) |

-

The PIPS program, which began as a telephone support service for parents, eventually expanded
into a comprehensive program which now includes parent suppgjt groups. Staff members conduct
regular meetings at the center for. mothers and infants, mothers and toddlers, and single mothers.
Spontaneous support groups have also evotved from the “Parents’ House,” a clubhouse for parents.

]

For more information, ¢ontact: #

Helen Reid \ :

Clinical Coordinator . ' . -
Preschool and Infant Parenting Service ) i
8857 Saturn Street T ,

Los Angeles, CAA 90035

THE FAMILY FOCUS PROGRAM K

Though this program is structured primarily as a drop-in ceiiter, one important component is its
parent support group. Through the drop-in vehicle, new contacts and friendships are made, par-
ticipants are encouraged to develop mutual aid and seMhelp groups. The program assists and gives
support in the form oir'geeting places, staff facilitators, counseling, and information sharing.

For more information, contact:. ' e

»

Familyocus, Inc.

2300 Green Bay Road , :

Evanston, IL 60201 \ , N
! R
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COOPERATIVES

- BACKGROUND INFORMATION

Definition:
AW
Goal:
-\
Stéps:
< (¢}
, -
N

¢
A cooperative is a group in which people share the responsibility for
meeting the commori needs of the individual group members. These

needs can be for babysitting, for transporting children, or for buging
food collectively. -

To collectively obtain or maximize the use of goods or servrces that

wouLd be otherwise unavailable on an individual basis.

1. Identify a common need where cooperation can help solve the
problem. Examples are babysxttlng, transportation, buying food or
clothes, etc. ,

_am—

2. Talk to others who share the same ds.

: 1

3. Convene a core group committed to gamzmg the coop}

4. Meet to déetermine “the steps and resources needed to s{)lve the
problem. \ :

5. Outline the tasks involved and make assignments. Conth with
other coops-in theiarea, review by-laws, etc.

6. Decide on the organizational structure-of the group including the
- procedures for making decisions. | P

7. Locate\:eces'sary resources such as space, supplies, and equipment.

r}
8. Decide on a regular schedule for tasks and make sure partlcxpants

. are com{mtted toit. +

- 9, Prepare any nece§§a forms, books, or procedures for record-

keepmg, provrdmg the service, gettmg new members, and so on.

~

¢

~




10. Establish by-laws and written procedures to ensure a common base

vof .understanding for all members.
Benefits: ) e Coops can save members a lot of money for goods and serviceg.
e Coops promote cooperation among members.
e Coops are a form of self- help and support at a time when families

feel isolated.

Problems: . ® Getting each person to carry out a task in a timely and efficient mariner

can be difficult. _ -

® A few people often end up carrymg the burden of making the process
run smoothly.

M

e Enthusiasm wanes over tirle. ' .

o
Solutions: ’ ® Identify a coordmator to oversee the process. This can be a rotating
. position: hﬁ‘ssxgn tasks according to individual capabilities and time
™ - constrai Develop a system where those who put in more effort
' receive' mofe benefits.
s e Involve everyoneé in defining goéls and expectations. Be sure every-

one is clear abput his/hen responsibilities.

® Make it a social as well as an economic function. Evaluate the system -
periodically to determine how successful the coop is and what benefits
have been achieved:

‘ ’
L4
[54

& . ~ . . A

i -

Requirements/ - )
Resources Needed: ® People willing to cooperative with each other by giving time, re-
- e " sources, or money to get what is needed for mutual benefit.

' ® An interested parent or staff member willing to take the time initially
to get the ball rolling. :

) ® Acgess to individuals. knowledgeable about cooperatives or who are
( membérs of exlstmg coops nearby.

¢
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FIELD TEST DEMONSTRATION RESULTS

Type of Provider:

Type of Paye‘ts:

Methods of @
Implementation:

iy
Provider Cited
Advantages:

Provider Cited
Disadvantages:

4

Recommendations:

-
,
-

“

A small day care center in a rural northwestern community pilot tested
this model. s

All of the centers’ parents were employed outside of the home and
the majority were two parent familiés.

v

Provider reviewed materials on project and talked to parents to de-

¥

termine interest.

’

Parents decided on type of coop to try—a babysitting coop in this
case.

-

Provider held meeting for interested parents to plan coops, 'lonly three

‘Parents came.

Provider obtained by-laws from another successful coop in the area.

The,‘ggroup was unable to sustain coop, but felt process of trying to
establish it was useful.

4
M

When it works, it offers resou?te for parents who need babuysitters.

It is difficult to_get working parents interested in babysitting during
evenings and weekends.

" B L ‘J
* Because the success of this model depends so heavily on the willingness
of par8nts to contributetheir spare time, providers should carefully assess
the level of parental interest from the outset. Food or traiisportation
coops may be more practical or realistic for programs serving méstly
working parents than are babysitting coops. It is a-gbod idea to consult -
with members of other successful coops in the area before launching

your ogn. ,




RESOURCES

B.ABY-SITHNG COOPER'ATWE ' S T T
) T : ’ ‘ SRR

’l.. i - A )
. \:

Baby -sittingycooperatives can be an intormal arrangement among several famrhes who care for
each other's children as necessary, or it can be a formal arrangement among a lar’ger group of
people. Ohen parents with children in the .same day care center set up a babysmmg toop '

? 7 3‘/' \ “

In a babysitting coop, members take turns sxttmg for each other s children. ‘Several systems can .
be used to keep track of the hours each family owes the coop. One system is to give each new
family *‘chits™ or tickets for five hours of sitting along with a list of members Famili¢s then make
individual arrangements for sitters and trade chits or tickets. Another system is to have a member —
of each family serve as secretary on a rotating basis. The secretary keeps a tally sheet for each
family, which lists the hours it sits for other families and the hours it uses sitters. When a member
wishes to obtain a babysitter, he or she calls the secretary and puts in a request. The Secretary then.
calls other members, starting with those who owe the most hours, and arranges the time and place..

A copy of.the Cons’ntuhon and By-Laws of a successful babysrttmg cobperative m WllllStOn North
Dakota, are included in the Appendix. .o ' ‘ \ ' -

LN
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FOOD coopﬁmrlveg - . « S SRR

)

Food cooperatlves are probably the most ‘complicated kind of cooperative used by families.
However, they can also-save the most money. They accomplish this by, buying feod wholgsale
Bécause of the nature of the service, food cooperatives generally need to be fairly well structured

~

*Most food cooperatrves or food buymg clubs requxre an average of two hours per week per
member. However large cooperaﬁves often hire paid staff, with members putting in liftle orno
time. - N J , DA T

L . < ' -

.Here arf/ some tips to remembér when operatmg a food cooperative!

1. Start tbe club- with the most popular items in the begmnmg and
, expand from there. , / ’
2. Have a specific time for handling orders and make sure orders are
supmitted in writing on standard forms. Telephone orders are very
" hard to keep track of

. . N
~ ) -~ .

O3 Have the following items available at the drop’ off and prck up point:
scale, bags (Baper and plastic), marking pencils, calculator, $20%in
change,.order blanks for the following week .

4. Agree on a prepaid amount (10-15 percent of a person’s order) to

Vs <

N




»

. cover operating and supply costs.

MCk each person’s order before pick-up to save time.

6. Degide what to do with left over supplies and secure storage (re-
frigerators or storage bins, for example), if needed ‘

—_

-

}
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FOOTSTEPS - ~ =

.BACKGROUND INFORMATION

Definition: A Federally-funded parent education program consisting of 30 half-hour
' ideo tapes and supporting materials which address a variety of child
rearing topics. )

1

~ Each half-hour show contains a 20-minute dramatization of parenfing
situations or child rearing problems in a family centered context, foll
. by a brief commentary by parents and child development experts. Ihe

series explores realistic themes, such as helping chjldren cope with death,
resolving childhood fears, dealing with independence, indentifying prob-
lems in young childreh, and prenatal preparation.

4

' - _ ..
Goal: To help parents broaden their knowledge of'child development and
improve their child rearing skills. « - .

Steps: 1. Determine’the level of parental interest in viewing and discussing
the Footsteps series.

2. Identify a staff member or volunteer parent willing to serve as program
coordinator for the series.
’ ) 3. Investigate whether the series is being aired on the local Public
Broadcasting Station and obtain broadcast schedule. If unavailable
on television, arrange to obtain film series from the National Audio
Visual Center. )

C . ' ~
4. Obtain the necessary resource materials which accompany the film
(e.g. home viewer guide and discussion guides).

5, Decide on a convenient place to meet to view the programs and
conduct discussions.

R ¥ .
6. Notify parents of the dates and locations of each session well in
advance. ' NEE ,
» -
[

/.
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7. If showing filnts or video casséﬁes, ensure that the necessary audio-
visual equipment ig available for each session, along with someone -
to operate the equipment. .

. 8. Provide a knowledgeable person to lead the discussion follow:‘ng
' . each viewing segment. : .

A Y -
.

9. Periodically evaluate how the sessions are progressing. )

Benefits: ® Parents increase their knowledge of child development and, learn
about different child rearing methods. )

® Day care providers can save time by using this exist'mg-pafent ed-
{ ucation curriculum, rather than designing one from scratch.
. T ) U
® The episodes depict realistic parenting situations and offer oppor-
° tunities for parent to parent exchange of ideas. ' \r
4 ’ \

el

Problems: ® The films are expensive and time consuming to obtain.

e It may be difficult to get a discussion leader for every session.

.

Solutions: e Organize parents to write or phone the local PBS station reduestjng
) the Footsteps program, Work with the station management to see

e that the programs are aired at a convenient time for working parents.

e Organize parents to take tumns leading the discussions. Make sure
each potential discussion leader is familiar with the supporting re-

source materials in advance.
, |

C
Requirements/
Resources Needed: ® Access to the video segments on the local PBS station or the, films
. . from the National Audio Visual Center. The films range in price from
.o : $12.50 per film for rental to $174.00 per film for purchase.

>

e Sufficient Copies-of the Home Viewer Guide and the Discussion

o " Guide. . .

® A volunteer to studﬁhe materials before each session and lead the

group discussion following the films.Parents willing to spend one hour
each session for 30 sessions. T T

»
4
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# A cohvenient place to hold the sessions. N

® Someone willing to coordinate the effort from start to finish.

FIELD TEST DEMONSTRATION RESULTS S
- .

Type of Providers: Day Care Centers 10
+ Day Care Homes 3 ,
Urban Program 7- .
Kural Program 6 /
Type of Parents: Virtually all of the parents in the programs that field tested this model

were empoyed outside the home on a part-time or full-time basis. While
a few parents had incomes below $8,000 or above $24,000, most fell
in the $8,000 to $24,000 income range. Approximately equal numbers
of single parent families and two-parent families were involved in the

model demonstrations.

pN

Methods of . ‘
Implementation: . ® Providers introduced the model to parents. .

4

° /Providérs involved parénts in selecting which films to show. They,
. . established a schedule for showing films.
L - ‘ \
® Providers made arrangements to obtain the films from the contractor.
State workers assisted. : ‘

® Providers sent notices to parents before each film was shown.

. [ fi i i
. e Sessions ere held in the day care center or home or,gfher convenient
' _location. . ‘

ing films. .

!

® Programs provided refresh;wnt&and free child care to parents view- '

e Providers used Footsteps Guides and held discussions after each film.
' . ® One program-incorporated model into its fegular parenting classes.

® Most programs held weekly one .hOl;lr sessions. . -

.
[\ ] »




Provider Cited
Advantages:

)

Provider Cited

_Disadvantages:

_ Recommendations:

4

\} @ ltis difficult to sustain parents’ interest in attending all sessions.

® [t is edsy to get all particip,ants' involved in the discuésion.
® The model opens communications among parents.

N i s easy to implement. . /

T

e Films give realistic portrayals of real famxly sntuatlams.? .
® Program creates mutual help among parents.
® Supplemental materials are good.

® The model sparks parental enthusiasm.

® Parents become more confident in working with their children.

.

® Logistics ef obtaining films and matenals are difficult to handle.

-

¢ Good time for working)parents to meet is hard to arranée.

e This model requires additional support, such as babyéxtters trans-
Jportation, etc.

-
-

. ® This model requires a knowledgeable A/V person. [
® Timely receibt of films is difficult to ensure.

® The model requires lots of staff timé to coordinate. a

-

® Parental involvement in other aspects of the program may decline
when patents get involved in Footsteps series.

o Tranéportation to the Sessions and babysitting can be a problem.

While Footsteps is an excellunt parenting series, the cost and logistics
associated with obtaining the films when not available through PBS
inhibit its replicability in day care settings. This is especially true for smgle
family day care pyoviders and small center operaters with limited re-

- sources, The fact that the discussiart guides build so closely on the film
content makes this model difficult to adapt for use without the films.
However, it is a highly recommended  parenting series for providers
located in areas where th‘g series can be seen on television.

-




‘RESOURCES - o .

The followmng rgeaurce materials are used in conjunction with the broadcast to offer information
.and.ideas for dfstussion by parents:
* 1. Ahome viewer guide containing a discussion of the ideas gresented in the show, a bibliog;aphy
of parenting resource matenals, and suggestions for activities to enhance parental interactions
with their children is available from:

FOOTSTEPS
Pueblo, CO 81009
$3.50

2. A two-page discussion guide can be used by parenting education groups in conjunction with
the footsteps broadcasts to stimulate discussions on parenting issues. The guides.contain back-
ground information on themes discussed, @ bibliography, information sheets for distribution to
parents 1n the parenting education group, a synopsis of each broadeast, discussion questions,
and activities for parents. The guide is available from: -~

University Press : -
300 North Charles Street :
Baltimore, MD 21201
(301) 547-0700 : '
Part 1 - Programs 1-20 $4.95 L
Part 2 - Programs 21-30 $5.95 - ' \]

‘?

f
3 Audiovisual aids (in cases where series is not available on television). Footsteps Film series is
available from:

The National Audio Visual Center B ‘ .
National Archives and Records Service :
General  Service Administration ‘

Order Section ’ . 1

8700 Edgeworth Drive 'LL

Washington, DC 20743 :

(301) 763-1896 . -

Rental Sale

' . . ~
Films | Total Series " $250.00 $3,000.00
Video Cassette ; Total Series . $1,300.00

‘ Individual ' 75.00

To faalitate.a group, the day care provider or parent would need to read over the discussion guide

t ) ' Individual 12.50 ' 174.00
1 and, if possible, duplicate inforrr}atior; sheets for parents.

% . 102



BACKGROUND INFORMATION

" Definition:

Benefits:

A comprehensive parent education model developed by and for the
Head Start Bureau. The curriculum consists of 20 three-hour sessions
during which parents view films, listen to recordings, and use information
sheets designed to foster discussions. ‘Parents are actually involved in

the sessions which aré ]ed by specially trained Exp]onng Parenting Group
Leaders. » ‘
/

To help méake parents more aware of their parenting skills, build upon
their existing child rearing skills and increase their knowledge of different
parenting styles and techniques. S .

. Determine level of parental interest.
. Identify someone to coordinate the series.

. Contact the local Head Start Program to arrange for a tramed group
]eader to conduct the program

. Obtain the necessary matgna]s from the local Head Start Program
or Regional Head_Start Resource and Training Center.

. Obtain commitments from the parents to attend the agreed upon
sessions. ) .

. Arrange for a convenient place and time to hold the sessions.

. Periodically: evaluate thesessions for sustained parenta]' interest.

4'
/

Parents increase their knowledge of child development and learn
about different child rearing methods. N ~ -

Day care providdrs c?n save time by using this existing parent ed-
ucation curricullyn, rather than designing bne from scratch.

(

Qo3




Prob_lems:

. (Solutions: .

4

Requirements;
Resources Needed:

.
.

v

The episodes depict realistic parenting situations and offer oppor-

turiities for parent to parent exchange of ideas.

]

The training must be conducted by a trained group leader.

The Exploring Parenting materials are not readily available to the non
Head Start public. ;
‘ .

The program could be expensive to implement if group leaders had |
to be paid, materials xeroxed and films rented.

Local Head Start programs may be helpful in locating trained group
leaders to lead the sessions.

If a complete set of matérials can be obtained from the local Head
Start program, providers are free to duplicate copies. Some Head
Start programs may have extra materials they would be willing to
Jonate. Films, records and two of the booklets are available for rent
or purchase from the Education Development Center located at 55
Chapel Street, Newton, Massachusetts, 02160. iy
. ' ) .

Several programs' could pool their resources to‘ offer the program
collectively for ;sheir parents, given enough interest.

-

Access to a trained Exploring Parenting Group Leader willing to
conduct the sessions. '

Access to sufficient copies of all necessary, materials, including: A-
Leader’s Guide, A Manual for Group Leaders, Parent Information
Sheets, “Doing Things”’ booklet, “Picturing Development Booklet,”
three records and ten films. .

Parents willing to spend three hours per session for 20 sessions. }.

"Someone willing to coordinate the logistical arrangements from start
to finish.

A convenient place and time to hold the sessions.




¥
FIELD TEST DEMONSTRATION RESULTS
Type of Providers: Day Care Centers 3
Family Day Care Homes 2 -
Rural Programs 5
Type of Parents: Programs pilot testing this model served working parents with incomes

between $8,000 and $24,000, with a few exceptions. There were slightly
more single parent families than two-parent families involved in these
programs. h

Methods of
Implementation:

The Exploring Parenting Trainer conducted group leader training
sessions for providers.

Providers conducted informal weekly parent sessions in a home.

Providers obtained technical assistance from the contractor in getting
necessary films and materials.

® One center had two hour weekly sessions at the center.

Another used the parent sessions to teach a parenting class at a local
women’s clinic.

Providers relied on the Exploring Parenting materials more than the
Y Provider Manual.

Provider Cited \

Advantages: Offers well organized and structured materials.

/

-~

Emphasizes pérents role as educator of own child.

Provides room for dialogue among parents.

Encourages increased parent commbnication with staff and with other
7 parents.

- ¢ Helps parents become more confident of their own parehting abilities.

® Helps staff members to become more confident and to communicate
better with parents. .

® Helps children become more relaxed and open with parents.

{
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Provider Cited
Disadvantages:

Recommendations:

® Time commitment required of parents and staff is unrealistic for day
care (three-hour sessions for 20 weeks).

e Model doesn’t apply to parents of teenagers.

e Some sessions are not realistic for provider situations.

e Model places unrealistic logistical demands on small programs Or
family day care. )

The current unavailability of the Exploring Parenting’Materials outside
of Head Start programs makes this excellent mode] virtually impossible
to replicate in day care settings at the present time. However, should
the materials becomé available to programs other than Head Start in
the future, this model is excellent for medium to large day care programs
or networks of family day care homes interested in parent education.
The inherent logistical and transportation problems make it advisable
for rural programs to work out transportation arrangements well in

-advance of sessions. And, the length of the program, 20 three-hour

sessions, suggests that providers ensure the continued interest and com-

mitment from working parents to stick with the program before they

invest a lot of time and effort. Day care programs wishing to obtain
further information about how to obtain thg Exploring Parenting Ma-
terials should contact the Head Start Training and Technical Assistance
Provider in their state or write to: - :

Mr. Richard Johnson

Head Start Bureau

Administration for Children, Youth and Families
P.O. Box 1182

Washington, DC 20013




Goal:

Steps:

PARENT COMMITTEES

BACKGROUND INFORMATION

Groups of parents who have agreed to give assistance to the provider
by .assuming responsibility for specified tasks. Parent committees usually
have a coordinator and meet only when their services are requiréd.

To perform specific tasks necessary for a successful day care program
which cannot be as effectively performed by the provider and staff alone

AN

.(example: raising funds for new kitchen, building new playground; main-
 taining the grounds; conducting a clothing drive, etc.).

_Ask each parent, at enroliment, to contribute a minimum number

of hours to program maintenance during the year. ,

Determine what tasks need to be performed during the year to
maintain the program. Provider and staff prepare this list. A com-
mittee is set up to handle each task. Committees are staffed by
parents, one of whom coordinates the work of the others.

Identify a parent to coordinate each committee. A personal request
from the director is most, effective.

Prepare alist of each committee and the tasks each will assume.
Circulate this list to the parents and ask them to sign up for a com-
mittee. -

o :
Identify one parent to be responsible for keeping track of the number
of hours each parent works. Coordinators report to him or her after
a work session. It is often helpful to have a form prepared for this
purpose. ¢ ’ )
When a task needs to be done, the provider simply notifies the
coordindtor of the appropriate committee. He or she then organizes
the committee members. ¢ '

It is important to let parents know their contribution is valued. Tell

101
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Benefits:

Y
Prqblems:
Solutions:
Requirements/

Resources Needed:

8

/ . } -
them exactly how they are doing a good job. ’

-

Each parent contributes a small amount of tirrie, but a lot of work is

accomplished: ‘

Children see that their parents caré and have input into their day
care program.

Providers are relieved of many time-consuming tasks.iit exchange
for a minimum amount of time to organize the committees. .

! ¢ ‘

It takes time to organize committees and to follow up to see that the
work is accomplished. ~ . -

The model is not appropriate for Za small center or family home.
'Y .

Parents have enough to do and feel that they are already paying for
the child care services they receive. . -

Coordinators can do a lot of this work. They should be carefully
selected by the provider who then simply needs to maintain phone
contact. .

While committees are not necessary in a small program, family home
providers can ask each parent to make a commitment to donate a _
certain number of hours each year to program maintenance.

Explain to parents how important their involvement is and how the
fees do not cover-the costs of running a child care program: Be sure
to make parents feel that their contribution is valued. . '

Parents

Volunteer Committee Coordinators.

FIELD TEST DEMONSTRATION RESULTS

A

Type of Providers:

Day Care Centers

Family Day Care Home¢*
Urban Programs

Rural Programs

— O\ = O
»

g

102 S £




Type of Parénts:

LY

L4 .

‘ Methods of e
lmplemen;aﬁon

N

Provider Cited
Disadvantages:

To XTER i My e, i aw oo

}
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o
B

Parents involved in this model’s pllot tests were mostly employed full
time “outside of the home. Parental income levels were smxlar to those

. found’in other modelss Approximately half of the parents were smgle,.

'and half mametl 2y

. ' 4
v

¢ The provider or program daff1 mtroduced the model using Prowder )

~ Manual. ,

L .

é Model was.used in some programs to strengthen existing committeds
and in others tQ establish new ones. .

~

A

. ® Parents volunteered to partxc1pate in the committee structure and

plan.

e Committee rhembers established'clear objectives. Monthly meetings
were generally held. Meetings averaged one hour in‘length.

hY
¢ Can be adapted to different types of programs.

® Increases parent staff cooperation.
o Speciﬁes tasks for parents to do for easy implementation.

® Reduees work load for overworked staff and-directors. ’

-

® Lets parents see clear accomplishmentwhen the tasks are completed.

—

® Allows staff and parents to gef better understandmg of benefits of
mvolvement

® Causes parents to feel they are a part of program.

"® Causes children to become more excited about the program.
) :

Y -

7,

.-«

® Hard to find good meeting time.

o Difficult to reach all parents.
A Y
® Hard to maintain parents’ enthusiasm.

’

e Difficult to collect fmes or 1mpose penalnes when parents don’t par-
ticipate.

]
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Recommendations: This model is very effective for programs seeking new and concrete_
* ways of involving parents and for programs attempting to reach out
beyond the core of reyars t& involve -different parents. For optimal
success with working pafents, meefings or work sessions should be brief,
well organized, and held at convenient times for parents. This model is
easier for.day care centers to implement than it is for family day care
homes, because-centers have more parents and more staff. However,
it is ideal for family day’care associatipns or networks willing to organize
a coordinated parent committee structure to achieve mizually beneficial

goals. . p
14 —

~

RESOURCES

- ]
RESTON CHILDREN'S CENTER

AY

The Reston Children's Center in Virginia is a good example of a program in which parent
commuttees provide considerable support to the director. The program serves 160 families, each of
‘which contnbutegten hours of work a year. lt.is a Gjversified program offering many types of care:
an all day ce% based program, half day nursery school and kindergarten, after-school care, and -
satellite famild homes. Madeline Fried, the director, sees parents as her mainstay and manages to
use parents as an important resource to accomplish the goals of her multifaceted program ‘‘Day
care requires a lot of expertise,”” she says, “and while directors have a lot, they don’t have it all
Parents can-be especially helpful if given specific tasks to match their skills.”” The committees vary
from one year to the next, depending on program needs. Receptly, the center built a new facility,
so a landscaping committee was organized. Other committees include: ’

J . N
® interior mainteriance; ' oo !

e fundraising; ' | C
P e e : i L
® .classroom support—substituting in the classroom, helping on field trips, making equipment an@j

materials for the classroom;

® office support—typing, xeroxing;

®, sewing;

® telephoning—reminding parel:lts of meetings.

Madeline Fried would be happy to share her experiences with parent committees. Write to her
-at: ) :
Reston Children’s Center
12100 Sunset Hills Road
Reston, VA 22090




» “This model was not fully pilot tested Therefore, no model data were obtained from the field work penod

S PARENT BOARDS*

L)

_BACKGROUND INFORMATION

Y

L ’ 7
. . < L4
Definition: _, A group éf people who serve in an advisory of decision making’capacity
, . and who accept responsibility for guiding the day care program.
Goal: - To advise and/or govern the day care pragram and director.
Steps: 1. Decide whether you want to set up a formal structure by incor-

porating as a nonprofit organization. Advantages are that it ensures
an ongoing structure to sustain the program, limits personal liability,
and- provides tax-exempt status which helps in fundraising. The
prouider must be willing te share decision making rgsponsibilities
with others.

2. Define the responsibilities of the Board. For examgle:
4

. ‘ @ Policy making—the Board is responsible for creating and setting .
. - educational policies, personnel and hiring policies, and overall
program priorities.

) ® Administration—the Boazg oversees the administration of the
/ : program, ensuring that pdlicies and plans are carried out.

\\ - ® Financial—the Board is accountable for the money and’ other

assets-of the corperation-It reviews, advises on, and approves .. -

budgets prepared by the director.

3. Develop by-laws whichyset forth the rules and procedures for run-
" ning the organization.

4. Orient new Board members. Some suggestions follow:

® Maintain a folder containinginformation on the center’s program,

3

J
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st + by-laws, Board ;esponsibilitjes, finances, and current Board
, members. Make this information available to mew Board mem-
bers. Invite new Board members to attend the laét Board meeting

prior to their term.

w

' e Set aside time'at the first Board meeting of every year to provide

Mo e ;. an orientation for. new Boasd members

¢ ¥4, W ":“: -
‘o ® Ask outgoing Board members to provide information to new
members about their former roles. ‘ '

! -

. 5. Select officers: chairperson, secretary,-treasurer.

%_ Establisijommittees te do the Board’s work such as program and
/ - curriculum planning, 'nominating, and financial planning.
‘ \ . )

\ . 7. Appoint or solicit one individual who will monitor the Board and
keep on top of everything that js happening. One person must

assume responsibility for coordinating the work of the Board; this

may be the Director of a program, the Chairperson of the Board,

or a designated member of the staff. This persop can do the fol-

lowing: 4

5

!

e Meet with new Board members to explain the operation of the
Board. :

e Be available to answer qlestions Board members may have
regarding issues on the agenda. -~

e Telephone Board members once a month to inform them of
good news as well as problems. This is ‘especially appropriate
for programs that do not have monthly Board meetings.

~ 8. ‘Run good meetings. Here are some tips:

¢

. ® Conduct get acquainted exercises with new groups to make sure

everyone knows everyone else. y

- !
e ‘Welcome late-comers, introduce. them, and “explain what you
are doing. _ .

e Have a sense of humor. -

. » M .
® Be considerate of the needs of group members by choosing a
convenient meeting location, serving refreshments, or providing
transportation or child care.

106 liz
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® Notify everyone personally about the meeting, and call absent
‘members after the meeting to bring them up to date. Assign
' tasks. Be sure to send absent members a copy of the minutes.

® Start on time; prepare an agenda and stick to it; end promptly.
® Ensure participation by everyone. If importarit issues are to be
discussed, let people know in advance. If necessary, give back-
ground information for new members so they can participate
fully. ‘ ) ‘

® Make sure that no one dominates the meeting, and encourage
shy members to share their ideas. If necessary, call them up later
to find out what they are thinking.

® Twy tb reach a consensenjs on important decisions. Be sure all .
important objections are raised and explored. Make decisions
and see that thiey get implemented.

® Follow up on assignmentsl::)s necessdty. Review assignments
which people have accepted at previous meetings and see if they
have completed the tasks. If not, ask if extra help is needed or
reassign to see that the tasks are accomplished. '

-

‘® Evaluate the meeﬁﬁg. Give each person an opportunity to offer

feedback and™discuss how these suggestions could be imple-
mented.

>

o Keep accurate and concise minutes and distribute them to eyery-
one.

Post on the parent bulletin board the agenda and minutes of board
meetings, so everyone knows what is being discussed and what
the Board decided. ‘ " '

Send monthly director’s reports to Board members. These can
include past minutes, financial reports, daily attendance reports and
information on current and upcoming business.

»

Benefits: ® Parents who accept a decision making role in their child's day cdre
program demonstrate a willingness to share responsibility for what
happens to the program. A

® The network of contacts in the community isgreatly increased by
. establishing a Parent Board.

& '




Prob}lems':

Toe

Solutions:

Requirements/

Resources Needed:

® An active Parent Board is knowledgeable about the program and
able to support it in times of crisis (as in funding negotiations).

® Providers are able to share the responsibility of running a program
and are less likely to burn out. .

® Parents don’t have time {o come to meetings and assume respon-
sibility.

® It takes a lot of work to goordinate and nurture an effective Board,
and providers are already too busy.

® Board members lose interest and participation wanes.
?

® Parents who are not given real responsilyl'ty and power may lose
interest. '

¢ Minimize the number of meetmgs Much of the Board s work can be
accomplished by small committees and by telephone.

® When you do meet, ensure that the meetings are efficient and en-
joyable! . -~

® Ensure. that one person is willing to agsume responsxbxlxty to make
the Board work and to follow up on decxsxons

[y

e Build trust and morale by showing appreciation for wérk completed?
listening to all viewpoints, being organized and prepared, and fol-

lowing through. ,

o Delegate real responsibility 16 parents and committees. For example,
the Personnel Committee can help by recruiting, screening, inter-
viewing, evaluating, and recopmending new staff.

~

Parents committed to the day care program. Interested individuals.




RESOURCES

YHE EXTENDED DAY PROGRAM
. o ] ‘ = ot

A good example of Parent Boards can be found in the Extended Day Programs in Brookline,
Massachusetts' The after-school programs are housed in pubiic schools but organized and run by
Parent Boards Each school program has its own Board composed of the school pnncipal and
parents Boards are responsible for initiating, developing, and adgunistering the after-school program.
They establish tuition rates, hire staff, determine eligibility, and are responsible for the curriculum.
Each Parent Board works closely with its school principal (who 1s a voting member of the Board,
interviews prospective staff, and makes recommendations for hinng. Because parent involvement
Is 50 extensive, parents burn out easily, and there is a high tumover on Parent Boards. While the
transition to a new Board may present difficulties, it ensures that parents share the responsibilities,
new parents bring new ideas to the program. .

s

The after-school programs are legally “‘sponsored™ by the public schools as Extended Day Pro-
grams in order to meet the licensing requirements of the state. These requirements are designed
for preschool programs and would have made the school facilities available if the programs applied
for a license as a “day care program.” Children are offered a choice of activities, including sports,
gym, swimming, creative movement, arts ang crafts, drama, music, trips, and carpentry. Decisions
about the program content are made by the-staff and parents with the underlying goal of providing
a warm, cozy environment for the children with g variety of educational and recreational activities.
Space to “do nothing™ is also offered, as well as quiet periods and naps for younger children.

School-principals and parents alike are enthusiastic ‘about the program. The Superintendent of
Schools feels the program has brought the parents into the public $chools and that this involvement
has ramifications beyond their involvement in after-school care. ““This builds up a cbnstituency of
parents who feel that they have a direct, vested interest in the public schools. Parents are very
concerned about the quality of adult contact of this day care for their children. Were the schools
to run it, you wouldn’t have that vested interest.”*

Information and assistance in setting up an after school program can be obtained from the School-
Age Child Care Project at Wellesley College. They are currently prepanng a manual designed to
Felp groups, especially parents, who want after-school programs for their children.. The project is
also initiating demonstration programs in eight sites across the country with the specific intention of
helping other groups to organize programs in their communities.

-

For more information, contact:

School-Age Child Care Project
Wellesley College Center for Research on Women
828 Washington Street :
- Wellesley, MA 02181 .

(617) 235-0320, Ext. 785 or 78

*James A Levine Day Care and the Public Schools. Newton, MA Education Development Center, Inc . 1978,
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PARENT/PROVIDER
ADVOCACY GROUPS*

Definition:

L]

*This model was not pilot tested Therefore no demonstration data are)(ailable

'

' BACKGROUND INFORMATION

‘Organizations of child care providers, parents, and interested individuals

who band together for the purpose of improving the quality of child
care programs. They often emerge in crisis periods and then become
comprehensive support systems offering information and referral, train-
ing, toy and equipment libraries, as well as advocacy. .

To advocate for day care generally and the program in pe;rticular.

——

1. Identify a small number of people' who share the same concerns énd,

t

who may be fighting the same battles.

2. Talk informally with these people and use them asla' core group.
Piscuss other people or-organizations' who might be involved.

3. Plan a general meeting and have.the core group invite others.

® Discuss the purpose of callmg the group together and the ideas
generated by the core group.

e Encourage participants té share their concerns and needs and list
the ideas. '

® Set priorities on the list of needs, 1dent1fymg which ones the group
will address first.

® Focus on one issue that the group feels is attainable.

® Brainstorm how to address the issue identified,‘

4. Develitasegies. S
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’7 ) * \'
, o Identifg what tasks need to be done and who will do them.Give
~ . specific tasks to people and set deadlines,

: 5. Develop a systemati® approach to handling a crisis so that the group
~ * becomes more organized and effective. Do this by establishing: ..

, . e clearly defined goals and objectives;
‘ -
= 5@ ¢ strong allies—finding people in thelegislature who are-friendly to _
your cause; , ' .

. ' 13 .
e aknowledge of where to apply pressure, and how;

e timetables for action.

A o
: 6; Identify and teach the group effective techniques in influencing leg-
islators and government officials in a crisis situation. These technigues

include: ‘ !

® telephone calls,
~

e individual letters, . -

N : _® telegrams, - S ‘ -

\ ) T

® visits,

‘ e testimony at heafings, particularly by parents,
® use of the mass media.

¥

J ’ - .
, 7. Publicize your story and your successes.

® [earn to use the media for publi¢c relations.
® Spread the word on day care.
8. Assess changing needs as the organization grows.,
.t )

e Consider incorporating as a nonprofit group.

® Keep membership in touch with each other; for example, with a
newsletter. )

’ ® Seek funds from membership, foundations, and local businesses.

4
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Requirements/

Resources Needed:

Benefits:

‘ Problems:

Solutions:

Broaden your base of people involved, e.q., churches, busmess
leaders.

Serve as a resource for members and their community by pro-

viding information and referral. ’

3 z
Parents
Providers ’

P

An office, coordinator, and volunteer staff dependmg on the size of
the organization. —

Day ¢are providers and parents of young children are often the most
isolated groups and can beneflt greatly by forming alliances.

k=) ¢
A well organized group is more effective than individualain handling
the ldgidlative a @d funding battles that often confront day care prov-

iders. .

.
-

Prowders and parents efn share resources:
—joint sponsorshlp of training programs;

—toy and equnpment lendmg’ hbranes “

—support groups;
[F .
—information and referral services for parents seeking day care.

The quality of day care is improved.

It takes a lot of work to organize and coordinate such a diverse group.

While members have many goals in common, they often have their
own set of priorities.

You need funds to estabhsh a central location and hire a coordmator

Interest and participation tena\to wane after a crisis has been solved.

\

Distribute the responsibilities. Try\

L4

Xﬁnd volunteers who have a strong

\

12 - ~ a
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interest in child care.

o ® Establish a Board of Directors elected by the members and have
them set priorities. . -

"® Charge membership dues, hold fundraising events, and contact local
foundations.and businesses for grants.” = -

e Develop other services which will provide ongoing benefits for grants.

RESOURCES

WASHINGTON CHILD DEVELOPMENT COUNCIL
-

|

- The Washington Child Development Council (WCDC) is a grass roots advocacy organization
originally set up in 1973\by providers in the District of Columbia who were tired of fighting one
crisis after another. It now includes parents, family home providers, day care staff, and interested
community people. WCDC employs an executive director and is governed by its members. The
Board of Directors, elected by the membership, includes 12 child care directors, nine parents, nine

staff members, and nine interested persons. ’ f
-

-~

WCDC is now a multifaceted organization with several components:

Advocacy. WCDC supports its members in working to improve services for children and families
by assisting and arranging for parents and providers to testify at hearings on legislation that will
affect the day care community, by conducting voter registration drives to ensure that parents have
greater political influence, and by forming networks with other groups across the country that are

working to improve the live,s_ef.@dsen‘ and families.

Information and Referral. WCDC provides parents with ‘an up-to-date listing of licensed and
operating centers as well as personal assistance in locating a center appropriate for their needs.
Services are also available for individuals or businesses who want to set.up a center or family home.
WCDC is the best source of up-to-date information on day care issues and is often consulted by

the news media and others.

/)/) Publications. In addition to a newsletter which goes to all its members,” WCDC gevelops its
4 own publications, responding to needs identified by the membership. Task forces are set up by the
rd to work on particular publications, and then the manuscripts are completed by the staff.
Eézause these publications grow out of experience and strongly felt needs, they are practical and

f immediate benefit to parents and providers. WCDC has published a Self-Assessment Guide
(available at $7.50 per copy including postage and handling) to help providers evaluate their own |
progress. They are currently completing a Parent Guide to Finding Child Care in Washington,

D.C. and a guide to Working With Handicapped Chydren In Day Care.

! ~
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Mediation. The Executive Director of WCDC has served as a mediator in disputes or as a

. facilitator to help mémbers achieve their goals. Recently, WCDC *“‘prepped” a parent group, which

met w1th the School Board to initiate an after-school program in the public school.

For information contact .

. Bobbi Blok

Washington Child Development Center
2121 Decatur Place, N.W. -
Washington D.C. 20008

Phone: 202/387-0002




CHAPTER 6. ASELECT . -
BIBLIOGRAPHY OF PARENT
' INVOLVEMENT RESOURCES

)

.

. o .
This’bibliography contains an up-to-date listing of parent invblvement books, pamphlets, training
matenals, program manuals or reports, and similar resources pertinent to topics dis¢ussed in this

Provider Resource manual. It is divided into-three sections, to facilitate the reader’s quick and easy B

reference. Pages 115-118 describe general parent involvement resources. Parenting, or Parent
Education resources are described on pages 118-121. Resources related to Parent and Provider -
Advocacy can be found on pages 122 and 123, of-this bibliography.

I addition, a hsting of parent involvement, parent education and child advocacy resource or-
ganizations is included on pages 123-125.

Y v

PARENT INVOLVEMENT RESOURCES

_Bergstrom, Joan M., and ng, Linda. Going to W})rk? Choosing Care for Infants and Toddlers?
A Parent Guide. Day Care Council of America, 1602 17th Street, NW, Washington, DC, 20009, -

1981.

The booklet provides general guidelines for assessing caregivers and child care environments
to assist parents in selectirig quality in home, family day or center based care for infants and toddlers

Cansler, Dorothy P., Martin, Gloria H and Valand, Mary C. Working With Families. Kaplan
Press, 600 Jonestown Road, Wigston-Salem, NC, 27103, 1976.

A resource manual desigﬁed to assist staff in improving parent participation in the child de-
yelopment center. (Although the manual specifically addresses parent participation in programs
serving handicapped children, most suggestions are applicable to all child development programs

Coletta, A.J. Working Together: A Guide to Parent Involvement. GA: Humanics Limited,
/1182 West Peachtree, Atlanta, GA 30309, 1977. v

-

This practical guide explores the nature of parent involvement and highlights some strategies
.providers can use 1n increasing the amount of cooperation between home and the child development

nd2i
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4
Duff, Eleanor R.,’Hobson, Carol, and Swick, Kevin, Building Successful Parent-Teacher Part-
nership. Humanics Limited, 1182 West Peachtree, Atlanta GA 30309, 1980. ° .

\ A handbook containing a comprehensxve plan for implementing a successful parent mvolvement
program.

Fund Raising By Parent/Citizen Groups. National Committee for Citizens ip Edt%ation,éuite
410, Wilde Lake Village Green, Columbia, MD, 2104-4, 1977.

A basic step by step guide to fund raising activities: Topics covered include developing a
"funaraxsmg plan, cultivating donors proposal writing and forming a tax exempt orgamzatxon

Henniger, Michael. Parent Involvement in Education: A Bibliogrdphy (ED 174352) ERIC )
Document Reproduction Service, Computer Microfilm International, P. O Box 190 Arlington, VA
22210, 1979. (Available in paper copy or microfiche)

-

A compreheqsxve annotated bxbhography of parent involvement in education resQurce materials.

4

Honig, A.S. Parent lnvolvement in Early Childhood Education. National Association for the,
Education of Young Children, 1834 Connecticut Avenue, NW, Washington, DC 20009, 1972.

This book provides a foundation fog underStahding the need for parent involvement in day
care and presents information to help parents and providers work together more effectively in

meeting children’s needs.

-

7

Kuykendall, Crystal. Developing Leadership for Parent/Citizen Groups. National Committee
for Citizens in Education, Suite 410, Wilde Lake Village Green, Columbja, MD, 21044, 1976.
~ .
A handbook designed for parent leaders and staff working with parent groups. Leadership
styles, making the group work and motivating others are key issues discussed.

. 4
Mattick, llse, and Perkins, Frances J. Guidelines for Observation and Assessment: An Ap-
proach to Evaluating the Learning Environment of a Day Care Center. The Day Care and
Child Development Council of Amierica, 1972. (Distributed by Gryphon House, Inc., P.O. Box 217,
Mt. Rainier, MD, 20712) Y

L4

A guide on how to evaluate a day care setting through observation. It, outlines three broad,
observable categories. physical setting, interactional setting (relationships), and program. Wxthm edch
category, specific questions or elements to focus on are presented. .

-

McSpadden, Lucia Ann. Head Start Day Care Center, 615 South 3rd Street East, Salt Lake

»
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City, UT. Reprinted by the Day Care and Child Development Council of America, 1602 17th Street,
NW, Washington, DC, 20009, 1982. :

An easy to digest description %f an ongoing evaluation process for day care programs developed
and used by parents, staff and administrators at the Head Start Day Care Center, Salt Lak2 City,
Utah. Describes how the process was put in.place and the process in action. - e

ki

Meyers, G.E. and Myers, M.T. The Dynamics of Human Communication: A Laboratory
Approach. McGraw Hill, Inc., New York, NY, 1973.

.
This comprehensive textbook explores in detail the essential elements of human interaction
and communication. It provides practical information orways to improve the communication process
(Useful in improving parent/staff communication.) j '

Momson, George S. Parent Involvement in the Home, School and C(;mmunity Charles E
Merrill Publishing Co., Columbus, OH, 1978.

This comprehensive book explores the whys and hows of parent involvement. It looks at home
based programs, programs for parents with handicapped children and parenting programs

= " N ‘ 3 - -
Nirenberg, J.S. Getting Through to People. Prentice-Hall, Inc., Englewood Cliffs, NY, 1975.

This book examines the nature of communication and highlights the common stumbling blocks
which prevent individuals #om communicating effectively with one-another. (Useful in improving
parent-staff communication.) . . ’

Rich, Dorbthy, and Jones, Cynthia. A Family Affair: Education, The Home and School Institute,
Trinity College, Washington, DC, 20017, 1977. : '
Outreach strategies from school to home, home.learning activities and home learning systems
such as the Home Report Card system arid the Turning TV Viewing into Doing system are described.
A review of research-and projects around the country that validate the home and family as critical
factors in children’s educational achievement. _ . ‘ .

N C
Rich, Dorothy, ahd Mattox, Beverly. 101 Activities for Building More Effective School-
Community Involvement. The Home-School institute, Trinity College, Washington, DC, 20017,

1976. «

" A4

The publication contains a vast assortrent of ‘practical activities for school'community leaders
and teachers to u¥e in the gap between the school or child development center, the home and the
community. Categones of activities include communicating the word from school to home, developing

"117 | -
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the Rome as an educanonal 1nst1tunon unlxzxng community resources, volunteers n the dassroom .
" and fund raising. : . .

P
.
-

" Rood, Larry Parents and Teachers.Togeth'er A Training Manual for Parent Involvement
in Head Start Centers. Day Care and Child Development Countil of America. Inc.. 1602 17th
. “Street, NW. Washington. DC 20009, 1970. - , ’

-

A manual consisting of training exercises to assist groups of parents and staff in working together '
in Head Start and other child-development programs.

Rood, Larry, and Curry, Leah J. The Head Start Parent Handbook. Gryphon House, P.O. Box A
217, Mt. Rainier, MD, 20712 1982.

A basic description of parent involvement in Head Start 1ncludmg parent mvolvement guxdellnes
and a descnptxon of the avenues of participation in Head Start.

¢
~

PARENTING RESOURCES

.

Baratta-Lorton, Mary Work]obs for Parents. Addlson Wesley Publishing Company. Inc., Reading,
MA: 1975. ) . P

’

Workjobs For Parents is a comprehensive’ resoufce manual which clearly describes 43 “‘work-
jobs™ or learning activities for parents to make and use with their 3 through 6 year olds. For each
activity, the author delineates the materials needed, skills gained, ways to get the actwity underway
and how to follow up the activity.

: The Boston Women's Health Book Collective, Ourselves and Our Children, A Book by and
for Pafents. Random House, New York, NY, 1978. (Also distributed by Gryphon House, P. O
Box’ 217 Mt. Rainier, MD, 20712) _

* L g

A frank exploration of topics such as whether and when to become a parent pregnancy,
. adoptxon child rearing, and different forms families can take. Resources of professional and lay help
for parents to turn to is.also included.

-

L}

.- ) .
Brown, Susan, and Kronhauser, Pat. Working Parents: How To Be Happy With Your Children.
Humignics Limited, 1182 Peachtree Street, Atlanta, GA, 30309, 1977.

This publication focuges on assisting working parents to improve the quality of time spent with
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therr chlldrén, different child rearing approaches, the importance of suitable child care arrangements,
child care relafed problems, and activines for the parent and child to work on'together are discussed

N =

Bljrtt, kent Garland, and Kalkstein, Karen. Smart Toys for Babies From Birth to Two. Harper
and Row, New York, NY. (Also distributed by Gryphon house, P.O. Box 275, Mt. Rainier, MD,
20712) : . . -

‘ Each chapter of this book discusses the interest and ability of babies in a certain age range and
the toys most appropnate for them. (More than 70 toys to make for babies and toddlers are described )

Comer,/J.P., and Poussaint, AF. Black Child Care: How to Bring Up a I-iealthy Black Child
in America, A Guide to Emotional and Psychological Development. Simon and Schuster,

New York, NY. 1975.

A handbook for parents of Black children offering advice on helping children to develop
emotional and psychological well being in a racist social environment.

Crary, Elizabeth. Without Spanking or Spoiling: A Practical Approach to Taddler and
Preschool Guidance. Parenting Press, 7750 31st Avenue, NE, Seattle, WA 98115, 1979 (Also
distributed by Gryphon House, P.O. Box 217. Mt. Rainier, MD, 20712)

" This book offers parents alternatves to spanking or spoiling by showing parents how to substitute
acceptable behaviors for unacceptable ones and how to identify and use effective consequences for
unacceptable behavior.

Families Learning Together at Home and in the Community, Building Adult Knowledge
and Children’s Skills. The Home and School Institute. Trinity College, Washington, DC, 20017,
1980. - . - . ) , Co

This home learning program of practical activities for children aged 5-12 and their parents
uses the kitchen, the supermarket, and the neighborhood as learning environments. The activities
proyide useful informaton to adults in life skills while giving children practice in math, reading and

attitudes needed for success. *

Family Living. ERIC Clearing House on Elementary and Early Childhood Education College of
Education, University of lllinois, Urbana, IL, 61801, 1980. .

A set.of 24 one-page bulletins dealing with a variety of topics such as child development and
“Children’s Feelings". ‘‘Understanding Behavior.™ (Useful for distributing to parents.)

e

Fraberg, Selmla H. The Magic Years: Understanding the Problems of Early Childhood.
Charles Scribner's Sons, New York, NY, 1959.




| x
This book relates the child’s emotional and psychological development from birth through six
years to adult in an engaging and comprehensible manner. -

|

Gordon, Ira. Baby Learning Through Baby Play: A Parent’s Guide for the1 First Two Years.
St. Martin's Press, 175 5th Avenue, New York, NY 10010, 1970. (Also distributed by Gryphon
House, P.O. Box 217, Mt. Rainier, MD 20712)

This book provides parents with sxmple games to play with their babies and toddlers to help
stimulate intellectual development.

Green, Martin, |. A Sign of Relief, The First Aid Handbook for Childhood Emergencies
Bantam Book, Inc 666 5th Avenue, New York, NY 10019, 1977.

The prevennon of childhood accidents, emergency and first aid procedures are delineated in
this book .

I
N »
4

Book of Recipes for Fun, Creative Learning Activities for Home

Haas, Carolyn B, The
In¢., 464 Central, Northfield, IL, 60093, 1980.

and School. CBH Publis

A comprehensive achvity booRontaining arts and crafts recipes, learning games, indoor-outdoor
games, science activities, and cookiyg and holiday ideas for children aged 4-12 and their parents
to explore.

Haas Carglyn B Cole, Ann, Weinbdrger, Betty K. Recipes for Fun and Leaming CBH Pub
- lishing, 464 Central Avenue Northfield, IL, 60093, 1982.

)

A compilation of creative learnmg activities for ¢ h/hlldren from preschool through second grade
designed to help children think, create and leam t rougkplay and exploration.

-

Jones, Cynthia. Home Learning Enablers Set I and II. The Early Childhood Education Ad-
mxnlstratxon Institute, 1370 Canterbury Way, Rockville, MD, 20854 1981

These sets of 14 home learning activities are desxgned to encourage parentat-child interactions.
The activities are wntten up in €asy to follow steps and are based on using household objects for
teaching children. Parental feedback sheets are included in the packet to allow parents to inform
the teacher of the child’s response to the activity. (Setl is for children aged 3 to 4-1.2, Set I for 4
to 5-1/2 year olds. )

McLaughln, Clara J., Frisby, Donald R., MD, McLaughlin, Richard A., M.D., and William, Melvin
W., M.D. Black Parents’ Handbook. Harcourt Brace Jovanovich, New York, NY, 1976.
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An easy to follow parenting guide offering information on pregnancy, birth, and child care (0-
6), the physical, emotional and mental well being of the Black child is addressed.

Parent Education (ED l672.39). VA. ERIC Document Reproduction Service, Computer Microfilm
International, P.O. Box 190, Arlington, VA, 22210, January 1978 (available in microfiche only)

A bibliography of ERIC documents and joumal articles on child rearing, child development,
health and school performance. '

[

<

‘Rich, Dorothy and Jones, Cynthia. The ThreeA R’s Plus: Teaming Families and Schoots for
Student Achievement. Trinity Col Washington, DC, 20017, 1978.

The publication consists gf homé and ¥entered leaming activities designed to help parents
develop children'’s creativ:élﬁmking, reading writing and math skills. Activities for preschoolers
through junior high studerfs are included.

Sattes, Beth, and Lawhon, Dell. Parenting Materials Catalog, Appalachia Educational Labo-
- ratory, Inc., P.O. Box 1348, Charleston, WV, 25325, 1978. ‘

A comprehensive catalog of audiovisual parenting and family living materials. Materials listed
are described in detailed and evaluated in terms of technical quality and content.

4 .

Sparling, Joseph, and Lewis, Isabelle. Leaminé Games for the First Three Years. Berkley
Publishing Corporation, 200 Madison Avenue, New York, NY 10016, 1979.

One hundred garﬁes are described and grouped according to six month age spans of children

over the first three years. o X .

L.’“ - j w %
Special Education Index to Parent Materials. National Information Center for Educational
Media, University of Southern California, University Park-RAN, Los Angeles, CA, 90007, _1980

This index describes 2,580 materials that are specifically useful for parents of handicapped
learners. The content of these materials includes learner materials for home instruction, inforrhation
matenals for parents, and professional materials about parents and parent relationships.

Wolfgang, Charles, MécKender, Be;, and Wolfgang, Mary E. Growing and Leaming"'l'hrough
Play, Activities for Preschool and Kindergarten Children. McGraw Hill, Inc., New York, NY,

1981. | '

-

The value of play for young children is discussed and over 100 activities/Which stimulate the
socio-emotional, intellectual and physical growth of children are described.

-
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ADVOCACY RESOURCES FOR PARENTS
AND PROVIDERS = -

]

America’s Children and Their Families: Basic Facts. Children's Defense Fund 1520 New
Hampshire Avenue, NW, Washington, DC, 20036, 1979.

The Booklet provides a simplified description of the state of children and familres in America
today. Important facts on family types, children in poverty, child health, education, child care and
inequality between Black and white children’s conditions are stated.

Anatomy of a Hearing. D.C. League of Women Voters, 1730 M Sﬁeet, NW, Washington, DC,
20036, 1972

b3

Guidelines for assisting citizens to present information effectively in public hearings are discussed.

Franzel, Donna. Advocacy for Day Care: From Sandbox to Soapbox. The Day Care Council
of America, Inc.. 1602 17th Street, NW, Washington, DC, 20009, 1982.

The focus of the handbook is assisting day care directors, staff, parents and board member to
be articulate advocates for day care, children, and families. Toplcs covered include techniques for
making your case, establishing producnve relanonshlps and gaining the support of legislators, and
essential elements for effectively communicating through letter writing.

It's Time to Stand Up for Your Children: A Parent’s Guide to Child Advocacy. DC.
” Children’s Defense Fund, 1520 New Hampshire Avenue, NW, Washington, D.C., 20036, 1979.

An action oriented booklet that explains the “‘whys and hows™ of child and family advocacy
in a direct comprehensible® manner. .

Public Action Kit. D.C. League of Women Voters, 1730 M Street, NW, Washington, DC, 20036.

This kit describes how to organize and obtain support for public action goals.

Schimmel, David, and Fischer, Louis. The Rights of Parents in the Education of Their Chil-
dren. National Committee for Citizens in Education, Suite 410, Wilde Lake Village Green, Columbia,

‘MD, 21044, 1977.

" The book idenfifies and discusses the legal rights that parents have in the education of their
children from kindergarten through high school. . r




/

Tell It to Washington. D. C. League.of Women Voters, 1730 M Street, NW, Washmgton DC
20036 1981.

The booklet contains information on lobbying effectlvely and how and when to contact legislative
representatlves

LISTING OF PARENT INVOLVEMENT,
PARENT EDUCATION AND CHILD |
ADVOCACY RESOURCE ORGANIZATIONS

Action for Children’s Television, Inc

46 Austin treet

Newtonville, MA 02160 .

(617)52)/- 5870 .

Association for Childhood Education
International
3615 Wisconsin Avenue, NW
. Washington, DC 20016
(202)363-6963

"Bank Street Collede of Education
610 West 112 Street . ,
New York, N¥Y 10014 . ’ )
(212)663-7200 I

Bilingual Education Service Center

500 Dwyer Avenue -
Arlington Heights, IL 60005 o
(312)870-4100 ’ T

Children’s Defense Fund

1520 New Hampshire Avenue, NW
Washington, DC 20036
(202)483-1470

The Children Foundation
1420 New York Avenu NW -
Suite 800

Washington, DC 20005
(202)347-3300 u
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Day Care and Child Development
Council of America, Inc.

1602 17th Street, NW |

Washington, DC 20009
(202)745-0220

Education Development Center, lnﬁ'
55 Chapel Street

Newton, MA 01260

(617)969-7100

ERIC Clearing House on Elementary and
Early Childhood Education

-*College of Education - * - - T T

University of [llinois

805 West Pennsylvania Avenue
Urbana, IL 61801 - . )
(217)333 1386 .

Family Service Association of America
44 East 23rd Street

" New York, NY 10010 -

(212)674-6100

Home an& School Institute, Inc
Trinity College ’

Washington, DC 20017 /
(202)466-3633

Institute for Development of Home-School
Programs

Merrimack Education Center r

101 Mill Road

Chelmsford, MA 91824
*(617)256-9225

Institute for Respansive Education
775 Commonwealth Avenue.

Boston, MA 02215

(617)353-3309

National Association for the Education
of Young Children

1834 Connecticut Avenue, NW-
Washington, DC 20009

(202)232-8777




+

. National Black Child Development Institute, Inc.
1463 Rhode Island Avenue, NW

Washington, DC 20005

(202)387-1281

National Committee for Citizens
in Education’

Suite 410

Wilde Lake Village Green

Columbia, MD 21044 -
{301)997-9300. ‘

| Parents Anonymous

922330 Howthorme Blvd. ——~ — -
Torrance, CA

(800)421-0353

Parents Without Partgpers, lnc
_International Office

7910 Woodmont Avenue

Bethesda, MD 20814

(301)654-8850

(800)638-8078




WILLISTON,

APPENDIX

' SAMPLE BABYSITTING COOPERATIVE

N.D.

CONSTITUTION

ARTICLE 1

s ——— e

ARTICLE 11

ARTICLE 11l

ARTICLE IV

_ARTICLE V

The name of the organization shall be WILLISTON SITTERS CO-OP,
its purpose being to offer to its membership an emotionally stable en-
vironment for their children when cared for outside of their home.

Qualification of Membership
A. There will be a maximum of 30 members in the cé-op. *

B. A prospective member must be highly recommended by a member
in the co-op.

C. All members must live in the city of Williston.

Officers and their Election

A. The Office of the C~0-Op shall be as follows: Chairwoman, Vice-
Chairwoman and- the Timekeeper.

B. The officers of the co-op and one alternate shall make up the Review
Board; an alternate shall be elected at the regular election.

C. The Review Board shall serve as the Nominating Committee for
" officers who shall be elected in May, tenure beginning in Septembet:

Meetings of the co-op

A. Meetings shall be held thé third Wednesday at 7:00 pm every two
months.

B. Members shall hostess meetings in voluntary order.

Y .

Amendments to the Constitution
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BY-LAWS

A. The Amendment must be submitted at'the previous regular meeting.

B. A vote of two thirds of the members present is required to adopt
—3mendment.

ARTICLE I

(

ARTICLE II

Duti.es of Officers

. Vice-Chairman

O o RWN—

~

A. Chairwoman

1. One year tenure.

2: Presides over meetings of membership and Review Board.
Keeps a waiting list of prospective members.

Natifies member of her dismissal.

Keeps a record of hostesses and timekeeper.

Acts as treasurer when necessary.

Shall act as a telephone committee along with hostess and vice-
chairwoman niotifying members of meetings at least three days
in advance.

NGk W

Ve

1. One year tenure.

2. Presides when chairwoman is absent.

3. Keeps an attendance record and calls roll at meetings.

4. Keeps accurate minutes of regular meetings of the membership
anq, Review Board.

. _'l'imek“eeper

Two month tenure.

Records debit and credit hours.

Balances a timesheet each month for each member.

Reminds any member when she has not used the club two weeks
prior to closing of the timesheet.

Shall keep records in timekeeper’s book for one year.

Duties of the Review Boafd

A. The Review Board shall meet at their convenience when necessary.

—




I
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ARTICLE Il

ARTICLE IV

-

B. Any excuse brought to the attention of the chairwoman shall be
presented at the time.

C. It shall decide upon any issues pertaining to enforcement off the
By-Laws of the Co-op. - ¥

D. The Board shall'have the power to dismiss any member who does *
not comply with the rules as stated in the Constitution and By-Laws
with 3 majority vote of those present.

Requifements of Membership

**¥A. Members must give at least five hours in two months; if impossible
to do so, inform the Board.

B. May have one unexcused absence from regular meetings.

**]. Two unexcused absences will result in dismissal from the Co-
op.

2. 1t is the member’s responsibility to report her excuse to the

Chairwoman or Vice-Chairwoman prior to the meeting missed.

C. A member leaving the Co-op with debit hours must pay the Chair-
woman $1.00 per hour owed to be debited among the members.

D. A member leaving the club with credit hours will have 60 days to
dispense her hours at her own discretion or will forfeit them to be
divided equally as possible among the members.

E. Al prospe'ctiv,e members must attend one. meeting to become a
member.

F. After the birth of a new baby, a member is entitled to inactive status
for two months without penalty. '

-

G. If a member misses a Co-op meeting, she is responsible for making
' arrangements to pick up her time sheet from the chairwoman.

3

Rules for Sitting : L ‘ /

A. When engaging a sitter, indicate time of arrival and return; call if
you will be late. . \

B. Be prompt! g '
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1

C. Gadder is suggested to advise sitter if her children are allergic ta
- : 4
anything or not allowed to have something.

D. Both sitter and gadder are required to inform each other of family
illness at any time before they sit. -

E. S‘it(er must not leave the house without advising gadder.
\'" F. Husbands may sit with permission of gadder..

T G. Gagder should leave number and address of destination, when
possible, otherwise that of a relative or friend.

H. Only verbal discipline is allowed.

ARTICLE V. . " Rules on Time-* ~
A. Time of departure and return will be figured to the nearest quarter
hour. . . .

. : _
**B_. Sitters must report time within one MONTH of the sitting or the
Timekeeper will not accept the time.

C. An extra one-half hour is eamed if the children are fed lunch; one
' .- extra hour for supper. This does not hold if the mother sends lunch/
supper with the child.

~ D. A sitter may earn full time while sitting for more than one family
simultaneously. House guests are considered a separate time.

E. No member may be debited or credited with more than 30 hours.

&
ARTICLE VI . Expulsion

A. Membership will be terminated by the Review Board after the second
unexcused absence or if a member does not gad at least five hours y
v in two months without an excuse. .

' B. If asitter’s actions are found to be detrimental to’the welfare of any
of our children by a gadder, a complaint should be made to the
Review Board which will then make a recommendation to the mem-
bership; a vote of the majority of the members present can terminate
the membership of the sitter in question.

**These rules will be %\fofced!!
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